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INTRODUCTION

Several years ago. in his final presentation to the Councilof Chiet
- State School Officers (CCSSQ). the late James Allen, then US
Commussioner of Education. warned that Public Law 94-142
represented one of the "most significant’ legislative acts in the history
of pubhic schooling’.Today, the task of implementng legisiation
known as The Education for All Handicapped Children Act conironts
every spublic school distnet In particular, ‘mainstreaming —e g,
educatng handicapped students in the most appropnate space—is
providing senous challenges for both administrators and teachers

The project descnbed in the following pages responds to the
situohon outhined above Its involvement of art specialists and
classroom instructars, including teachers of the handicapped, in
settings marked by intensive penods of instruction in both spectal
educaton and the arlgstands out as a centralfeature The importance
of hnking neMsessments to in-service programs also 1s
underscored | ‘

An evaluation statement found in thie closing section of this re port
offers additional information ’

Finally we applaud. the 1dea of an mterdisclphnary'teom
approach, so clearly portrayed in the proposal and praise the
creative, unstinting efforts of 1ts members to operationalbze an
extremely difficult ‘plan  Professors Anderson, McAnally and
. Colchado degerve congratulations : .

. ’

. Gordon Hoke
: Associate Professor
. Cellege of Education
Center for Instructional Research and
¢ Curnculum Evaluation (CIRCE)
. University of Illinois .
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GRANT REPORT o

Overview: |

Atthe bme obundinginJune, 1978 the Art lor the Handicapped
Grant,was one i three of its kind funded by the Bureau of Education
for the Handicapped The grani, which was a joint effort between the
llhnois State Unuversity (ISU) Departments of Art and Specialized
Educanyna Developmeni was awarded to develop a irauning model
tor in-geivice art and special education teachers to assist them in
complying with PL 94-142 and other federal and state mandates in
tonnechon with the estabhshment ol least restnctive -educatonal
alternatives for handicapped children The grant which was co-
authored by Dr Frances B* Anderson, Protessor of Art and Mrs Pat
McAnally, Assistant Protessor of Special Education at ISU, had lour
major thrusts (1, to develop increased communication between art
and special education teachers abRut common prokbfems they have
educatng hand'{capged children nart, (2) to expand knowledge via

hands-on artexpenences \3;to develop waysto utilize artinthe best
sense o assist learming in the other academic areas ol reading. math,
social studies and science. and {4) to familianze art teachers with
¢urrent methodologies in special education

&

Instruction was based on a survey of participants stated needs in
the aréa ol art and special education The training included two and
one-half days of instruction dividegd into two segments The hrst
segment kegan on a Fnday evening and continued the following day
At the close of the lirst segment, each pggicipant was given a field
assignment Alter a three- to lour-wee nod for hield testing the
content covered during the lirst segment. a second all-day follow up
workshop was held

Dunng this second segment parhcipants reported on their held
expenences and addiional instruction was provided Participants
earned one hour of graduate credit for completion of the two
workshop segiments Workshop segments, were held at four Sites
throughout ihe state Chicago. E St Louis, Spnngtield and Peona

Parhicipation ot each site was himited to twenty-hve special
educaton teachers and fifteen elementaly art teachers Irr areas
where the number of art teachers did not reach stated hmuts, regular
classroom teachers at the elementary level were included to fill out
the enroliment Efforts were directed toward having teachers
tepresenting population distnbuiion of the six major handicapping
conditions of special children In every site there was a good mixture
ol teachers having responsipilities for the education of children who
have a vanety of handicapping conditions

This wotkshup munograph will include selected held teportsand
photographs ul art work executed by special chiltdren from the classes

A
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taught by the participating workshop teachers Some funding for
dissermnation of this moncgraph is being provided by the Natonal
Commuttee “Arts for the Handicapped

Background:

Dr Anderson nitiated contact with the Depaptment of Specialized,
Educatonal Develupmeni at ISU \the Special Education Department
5 a part of the Departmentof Specialized Educatcnal Developmentat
ISU subsequent references in this report shall refer to this department
as SED) t discuss a possible cooperafive grani proposal between the
Art.and Special Education Departments The~Special Education
Department at [SU hus had & very good. record- of successful
grantsma nshup in the lederal sector li was very beneficial to be able to, *
work with the SED Department and its stalf because of tHeir pror
expenence in generstirig and .mplementing {ederal grants The

‘administrative red tage can be overyhelming espec
novice who Is nitiating a grant proposal It was therefore a'yreat help
to work with staff who had had pnor experience jnigenerangg and
1mp1ementmq federal grants
Additipnally, a good repport already existed between the {acul

involvements and common concerns in best serving the need
handicapped learners

+ From the beginning specific tasks werey divided to maximize the
tme use and specific expertise of the stafl involved Adminiefrative
support was crucial at several stages. initially in encouraging the
authors to wnte the grant and later, in providing some matching
Jnonies when the inihal grant budget was cut *

-
.
o - Fa ¢
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Needs Assessment: .
Once workshop participants were identihed, they were surveyed
to assess their current level of inlormation and knowledge about
special education® termunology and art processes The survey
consisted 'of ning pages of questions (see Appendix B) These
questions were designed to attempt to identily the participants
knowledge of artistic protesses and the role of art in the education of
handicapped children The needs assessment also attempted to
identily problems (if any) that the art and special educalion teachers
were having in instruchng handicapped learners in art “~
The questions posed fell into seven areas as follows
1  Knowledge .of art processes most appropnate at the
elementary and intermediate leve!
2 Perceived appropnateness of these same Pﬂ processes lothe
participant’s spec:hc-clcssroom cutriculum

fly tor the
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Knowledge of special educaton terminclogy '

Problems encountered in teaching art to mainstreamed”

- handicapped learners and problems encountered in
teaching art to learners with specific handicapping
conditions .

5. Suppot for and acceptance of the placement of
handicapped children in a regular classrcom !
Expernence with téaching handicapped children
Frequency of integrating art®with the academic areas of

. ~reading. math, science and socal studies -

Initially the survey was used to guide the staif in planning and
~ organizing the content of the workshop Additionally, the needs

assessment became the basm for a post-workshop evaluation

gueshionnaire -
% The pnncipal investigators are stll in the process of compleling
an evaluation of the parhcipants responses on the needsassessmentis

However, much of the information is presented in this report In a

o G

-1 M

perusal of the open-ended questions abdut specific problems:

encountered by teachers in the art educaton of handicapped
leammers, several trends emerged With respect to the artteachers, the
responses reflected a general frustration on the partolteacheps partly
because of problems such as ‘

1 with 36 to 37 reqular students in ny class—there 1s just
no way to get around to all the children let alone the
*  manstreamed handicapped child” .

. 2 My schedule does not perrmit ime for giving indimdual
. help—I'have 7 classes a day, 36 minutés per class andIgoto
four schools!”

3 The age rangein my classes is oo great—l have one group
ranging from 6-10 years and another 10-15 years ltis almost
impossible to plan for this range Minterests and art abilities ”

4  No one has explained the specific learning problems of

LD children to me and thgre 15 no time to get s
information’
* 5 "No speciic tratning in specml education ” —
6  'Not enough classroom space” , s
7 "I do not have the nghit art materials " ‘

Most of these kinds uf responses lallinto the " adminustrative . category
and these were problems which could not be solved in a workshop
training seqmeni such as was being planned
Cther responses indicated the followmg must pressmq problems
- which teachers were encountering
1  Basic problems with children lacking motor skills—scissors
skills weremosi often cited—in addition, having a widerange

of motor abilities represented in the same class made 1t dit- :

, 10
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ficult to plan artactivities for the c\ass which held interest fand
which all the students'could complete

2 ’The short attention spans of the handicapped learners wére

T . " often cited as a problem .
3  Latckof ime. manpower and expertise to individualizg the art
. . achvities for the special learner were identfiedasprdblems ™

4" Problems with' communicatibn were c¢ited These problems
. included students who had difficulty in following directions
9 and n comprehending the ‘achwty or task to be
accomphshed ‘
5 Lack of motivaton was alsc often cxted as a problem in
., teaching the handicapped leamner . .
oo 6 Lack of information in relation to the hanalcapped earner y
was hsted as a problem
7 Lack ofknowledge of art medig and art cqrncula spec:hcally ;
. gearedto the needs of the handlcapped learner was cited as .

1)

a problem ' . _

Key Components of a Successfuil Trammg Model

Good Communication * o : T .
+ Planning the instructional conlenl meant basmg the mstruchon
bn stated needs of the participants dunng the frrst fegment’ As the,
tesult of this feedback, each workshup was modified to accommodate
these gxpressed .n process needs Utliang feedback was essenhal
s+ because éach sile.was unigue and each groyp of parhcrpants had a
different-compositon and different negds .
There was also a need to have a gocd network of commuhication
~ between administrators of 13cal special education distnicts and
- individual teachers Publicizing the workshop and getting teachers
" identihed and enrolled was one of the hardest parts of the enhre
project Perfonal coniactyvia telephone were made by the pnnc:pal
investigators and press releases were given Lo a newspaper ateath of
. the four sites However, only one newspaper printed the information
Having & supportive contact person in the administratwe .
structure ®f the school system at each workshop locaton was
invaluable This contact person was crucial in generating interest 1n
‘ the workshop and in encouraging teachers to enroll It was also very )
helpful to htold the workshop in a site that was the home base for at
least one of the participants -
| . Important groundwork "has been laid at the present sites The
pnncipal inveshgators leel that if they,returned 4o these sites they
would have gregter cooperation and,greater interest from local r
teachers because of pamclpat-:on with®he project this past year
. » P . . g




Emollment ‘ T .

- « From t'ne begmnmq a cumplicated unwersny enroilment ¢
prwedure wes & problem All participants had'tebe enrclled in the * |
[SU Graduate Schoul tu earn the hour-of graduate credit The staff =~
pressed lura sinpliied £rccess and were abie jo have the transcnpt |
[ o regurement ..vmved lur workshop participants dunng the Spring

£ - . term However lhe gther ;lee%sary admlssu(nns lotms were sul very .
L . involved Dut it was o posstb‘e to change* any of these procedures

¢ . .

-

. ltdid help tg hdve un sxte ‘enteliment and to !al-ce the patticipants

LA {', as @ group through- the process in the future on-site enrollment is
- : :eCummended provided pamcipdnts could be =dentilt
. " .ommeted tu the prosct well in advgnce of schedured n tlon

These. .ommiiments would insure a full comp! lement of parficipants -

.- The needs Jf Jhest partuipants could be ascertained priot to the
WUaEshup and pld’ns cwuld be made to Jceommaodafe these: needs’ .
. Earning qmduae\,redx wag important to%’xost Sithe pariicipants and -

‘ 1L dlS‘J ddded Uu,entlve in terms of completing the he asgynments -

W k\\, ement weafer influenced énrollments at Jthe, Me b
5 workshop Fiture wurkshups should notbe schedul dunpgdanuary
and ez: ¥ Febmdry Table I provxdes 3 bredkdov‘:ne; hnal workshop ° .

. enrcllinents’ 4 . v .
’ "7~ TABLEI . . d U
'A/ for the Handzcapped Workshop Enrollment by Site .
' . . & :
\ ) e 7 e - o M
- 4 v "7 Workshop Sites _ )
:‘u- . Chlcaqo E.S&.Louu Sphngheld Ppona -
Numker Enrolled ¥ , . .
Y. Art 9 o2 ¢ 13 7
Special Ed , 17 ﬁ\ 6 f" 23 .30 .
) Elementary Ed - L1 5 .2l 1
. Total Number- « 27 ° 23 37 g )
: ola um erﬂ .

N

'_ . Number Completmg Both Seqm

. Art 7 2 12 3
t Speciat Ed” 12 - 120 19 9
Elementary Ed 0 "5 1 * 1y
o~ Totaxgmb'ér 19 19 2 L
v ~ . . h ‘2 I.. ’ . v

~ 13 L —
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: Workshop Content and Organization

d .- f
-

*, Upuntlthe week before the Workshop tniy tenhad pre-efirollegd
Ms Dons Cason. Art Coordinator for E St Louis, recruited an
addiornal thirty -tour who signed up to attend—butfor a vanety oiJ

" reabops this was final enrollment the night of the first workshop
segment. -
Inclement weather effected the enroliments at this site and only
sixteen attegded the first night An attempt was made to schedule

.

? a fifth workshop However, a survey of parhcipants who had pre-

. enrolled resulted in only four affirmatve responses indicating

. willingness to attend a rescheduled wprkshop~ .
LN ~ b - , ‘
' Workshop Sites i

« Ineach city a central site was h‘:':caled s¢ it was not r':ecesadry?or
most participants to dnve more than hity mil€'s to the workshop A pre-
enrollment List was mailed to participants so they could carpoolitthey
chose It was very helpful to have a participahiehose classroom was
in the workshop site, thus eMminating problems with lecking and
unlocking facilities These lccal participants also provided assistance
in locating audio Wsual matenals, coffee pots and the extra matenals
that o&casionally were needed at the lasgt minute The host leachers
also helped’in directing participants to nearby restaurants . | .

. With respect to physical apace. 1t helped to have three or four .,
rooms raiher than oné large room This arrangetnentenabled the statf
to spread out the art activities into taur distinct stations and to
reserve @ separate room lar lecturé, discussipn Whenone of the staft
was leading the discussion orlectuning. the other staff membets could

-set up for the rtext scheduled activity and/or clean “up without

disturbing the rest of the scheduled agtivities ©

-

One of the key success ingredignts was the make-up of the
workshop instructonal team One membér already knew the other
two members and had worked with them in other capatities. so there
was already a mutual respectand rapport at work Clear delineation of
roles and lasks alschelped ;mmensely in orgamizing the workshop
content and in handling the actual instruction Responsibiliies were
cléarly assigned and assumed withobit hesiiation In Ihe course of the
actyalipstraction when gnestaff me s leading ihe instraction
for ol Rorhion of the, workshop, he clearly the leader and
authonty dynng thdt segment Ma s were made alter staft

discussion but al the same fime, Frantss Anderson assumed the lead
on the project + . b )
~Becauseof the.content cdvered and the individialization needed,
"!he stall operated most- effectively and efhc:\en_tiy-wit}i a stalf,

~- 4 :
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paricipant ratiorol one to six On several occasions there was a
need for a tour‘(h’ stalf member and the spouse &f cne of the Stalt
volunteered, providing avaluable assistance = "

Dunng the workshop the particigants were assigned tditeams 50
that in each small group there was ong art teqche‘r along with several
special education or classroem teachdrs in this way, the participants
were able to assist one another Jwith unknown content and

. . immediately communi.ation barngfs began tu disintegrate as these
.o small groups worked together on assigped tasks :

. . Schedules and Materials ’

-

.

It was important fo have a well-organized schagdule so that every
ume slot was planned The teachers appreciated having prepared
e handouts ard instruchonal matenials which they could take home In
this way the teachers did noi have to take extensive notes on the
lechire, discussion since they could refer to the handouts and make
additicnal personal comments when they telithese comments were
needed The night betore the planned hands-on artachvities, every
participant was given an instructionai booklet Activitiesin Art wntten
by Juse Colchado Thus kooklet was often cited as a valuable resource
It presented ali the activines that would be covered the nextdey ina
simple fosmat with clear ilugtrations ’

[n drganzing the hands-on art activibies it helped to have four
ditferent stanons and within each station, to provide more activities
than parbcipants coyld complete This kept them involved and made .
provision tor thuse who worked at a lasterpace The participanis had
tomake & choice and would learn from one another by obsarving other |

.processes being done The parficipants were divided into four groups .
and each group wae assigndd a.stafl member The groups then -

. circuiated through the aristations A stafl person was a"sspned toeach
.group to help with any problems and to kesp the group progressing
through each art station Quite olten @ participant wanted to spénd the-
whole time_on only one or two achvites Such in-depth art
involvemnert was not the intention of the workshop Rather, the goal*
was to provide the maxmum art learning possible out of the many
diltereni acthivitiesn the qfne alloted Atthe close cf the workshop day,
participants were asked' to list any art achvity that they did ‘not
complete which they wanted to do A.repeat of these achvities was
pidnned duning the follow-up workshop segment

Initially 1t was anticipated that providing the participants with an
option such as going to lunch or doing more hands-on art activities
could save some workshop time In reality it was best to schedule
. speciically.for hands-on ,art activities and not provide otherophions

-
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Finally itwas helphyl o allow for time shippage in the‘pﬁblrshedt}’
daily workshop schedule Ifta discussion required mére ime, thatime .
could be made .avpilable Additignally, it was very posiive
psychologically to end the workshop at least one-hal! hour earhier
\ than onginally scheduled People seem 1o feel better if they canleave
g, e early especially alter giving up an emtire Saturday lor 4
wOTKsRop Cotfee breaks were an importaht aspect of each workshop
* "day~These breaks provided further sgcishization opportunities and
- resulted’in improved commumcahen‘ betwie_en the participants
b ‘\i ‘ L 3

.

. Ewaluation® . . .
Evaluaton of the workshop segments tock several forms Outside .
evaluators on thé project were Dr. Gordon Hoke and Ms Shirley
Kessler of the Center for Instructiohal” Reséarch and Curriculum
. Evaluation at the University of llinors Dr Hoke and his staff were
helgful 1n providing a third-paﬂ:Y"_ cntical eye dunng the
development ¢l the instructonal malenals as well as an external
reality to interpreting the patticipants’ responses on several
evaluation forms Plans had incliyded an on-site visttaion by Dr Hoke.
but bad weather prevented thig the. - - .
Feedbqck information was ohragnea\ from participantg at the close
of each segment in terms of a short iour’-ques’hon open-ended form
The warkshop stalf made qppropnate shufts in the workshop schedule
. and in instructional contént to accommoSate participants needs at
\ each site Thusthe specilic .schedule for the second workshop

segment chdnged from site to site acedrding to the stated needs of the .
¥ parhcipants N > o .
. " Additonally, at’the close of the, second segment a longer . .
i evaluation form was used to assess mi’q*mg:hon obthned during the ,
,- two and one-half days of workshwp. ‘iistructon, Thig long form

s included the same questions as the pre-workshop needs assessment
about knowledge of art prc:\«ce:s:;'es,v app fess of these,art
processes 1o speafic classroom curnicula and kndwledge of special

“education terminology Participants’ :egpc?nses on the pre- and post-
workshop questionnaires were,comp#red A mean dcore lor each of
these thrée areas was cmputed and these scoresAr
Takle Il ) T ot . .
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Mean Scores of Participants’ Responsds
on Art for the Handicapped Workahop ° .
Assessment of Knowledge of Special Education Terms and
Knowledge of Art Prdcesses and Value 1n Cumculum °
: '
' Spocl:T Art . ' ﬂfﬂb\m/;
Workshop Sites Ed Terms * FProcesses Cumculum’
1 . * (Max Score 182) .(Max Score 115 (Max Score 1123
Chicago - ,- . .
Pre-Workshop\ *
Instruction _ T 9660 6120 61 40
Post-Workshop * .
Instructon - 13612 9962 8075
E. St. Louis
. Pre-Workshop =
Instfuction, 8352 4366 5885
Post-Workshop ) -
Instruction 9564 7614 6800
-~ M - &
. Springfleld’ \ :
Pre-Workshop , !
Instruction 10203 : 6366 6473
. PostWorkshop =~ ) ’
instruction 12183 10017 8624
//-.d A ~ , O ]
Peona g .
: Pre-Workshop
- - Instruction g 9056 ™ * 5570 6290
+ Post-Workshop.
Instruction 12061 96 38 8369 ot
’ ) - b LI
- .. ) ’
, A perusal of these mean scores ihdicates that there were increases in

each area and at each site * N
» Paricipants were also asked {0 write dnonymous cSmments
., reqarqu' thet: wurkshup experienwe The comments gererally
indicated a hugh levekol satistagtion and a leeiing of accomplishment
Some ade wqqestmn&br meruvm%he workshup Followlng are

some examples of comments |
1 I have never been involved in a nlore interesting or
satislying course fA. Chicago area Art teacher)




2 "llelt the section where we shared cur held assignments was -
mokt benelicial We learned many more interesting deas
(A Chicago area Special Education teacher)
3 Twenty to thitty minutes is ample tme for a lecture More .
tme 15 needed for doing projects * (An E St Lows Special
Educahon_reacher) .
- Actually doing a project gives you a much better idea of
whether or not your student could do'it [t also gives you the
knowledge necessary to teach it and incentive todoso (A4 .
Peona area Specral Education teacher of the Educable .
Mentally Handicapped)
Many of the handouts were excellent and | sould probably
use them if and when [ have to give an in-service or atlend
. one for my teaching area’ (A Chicago area Special
Education teacher of the Educable Mentally Handicapped) . .
[ especially liked the specnal-termmoloqy section Asanart
teacher many ¢t these were stra nge (A Springheld area Art
teacher) >
: 7 The art teachers were very helpful in s-oivmg how-to
problems (A Peoria area Spec;aIEducatzon teacher of the
~ Educable Mentally Handicapped)
'No hands-on dunng lunch' (4 Sprngfeld Spec:a!
Education teacher)
[ learn most by interaction and discusgion wﬂh my
colleagues Get greal 1deas—share joys—glad to know
others have same kinds of problems 1 do (A Peorna area
Special Education.teacher of the Learning Disabled)

10 I'm taking Art for the Handicapped at (name deleted) «
_ University. and your program n obe day. has covered more
than the entre quarter' However the (name deleted)
University courseis worth 3 hours creditand yours s worth a
great deql more" (An £ St louxs Arsteacher) - ES

- 11 e workshop ‘was supercala(raqelisln'.'expmlhdoshlou's1
n { Lows Elementary Education teacher)
C {AnE St Lows El Ed h

" 12 "lhave enjoyed being here (even with all thespow)and have
felt the information has been invaluable for working with
. specml children " (A Peoria area Special Education teacher
of the Learming ‘Disabled ond Educa{:; Mentally
v Handicapped) .

13 Thadsome doubts about the use o artin relation to reading "
handicaps 1 am now quite excited and want to_try & few
things" (A Reading teacker)

14 Itelt the workshop wasexcellent, itismuch more motiviating
to teach with art rather than do straight dnll works (A

. 17 /
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.Sprmg{: eld'areq teacher of the Learning Disabled.’Behavior
Disordered)

15+ . ([ was able) to learn how arfactivlties can support my
cumculum reinforce it (A Special Education teacherof the
Learming Disabled/Behavior Disordered)

16 [thoroughly enjoyed this workshop [ am more motxvatedto
do more art achvities now | have a better 1dea of some easy-
to-do projects that my studenis could handle (A Springfield
Special Education teacher of the Orthopedically
Handicapped and Educable Mentally Retarded)

17 1 thoroughly enjoyed the workshop and being involved in
the classroom project—and so did my class (A Peora areo
Elementary Education feacher)

18 The adaptatons of art activities réally helped to focus better
on the handicapping conditions  the shdes madeit much
easter to visualize these helpful suggestions, than Just
reading about them (A Springfield area Bilingual teacher)

20 Itsbeenagodd expenence I ve learned many things that!

can take back to my Elassroom and use and it's been fun “(A

Peona ares, Special Education teacher of the Learmng

Disabled)

21 ldidnothikeallthe paperworkinregistenng (A Springheld
areqg Art teacher)

22 ltall jelled together to form a mogt satistactory expenence It .
was most helpful 1o meet and discuss 1ssues with special
education teachers (A Spnngfield area Art teacher)

23 lenjoyed the workshop—I feel like [ am coming away with
more conlidence in my ability toteachart (A Chicago area
Special Educab?n teacker of the Trainagble Mentally

— Handicappedy
24 Most useful were the art projects, discussions “with other
teachers and the handouts—especially the bibliography—to
know where to go tor help (A Springfieid area Art teacher)
25 Thoroughly enjoyed the class.and have a lot of new 1deas
anda# new appreciaton of the handicapped person” (A
Peoria area Art teacher) A

-

1

An evaiuanon statement by ihe outside evaluators lollows this report
The reader is referred to |his stqtement and o the introduction of this
report both of which were wntten by Gordon Hoke of CIRCE
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Summary of Key Ingredlents in a Successful Training
Model s - 0

& . ~

)
» - ! .

In summary. the following five pomls'seem to have been crucial

" todhe uniqueness and success of the tralning model

5 ' L '

r [3 \ . .
' .1 Workshop instruction was based on data collection from

- identihed parhicipants
2 WdzkshOp Instruchon took place in the held at different
geographic locations

-

3 Workshop ihstruction had 2 built-in held testng component

. ‘which facilitated melementahon of content and skills
acquired dunng the first instructional workshop segment
Parlicipants not only were encouraged to held test ways of
integrating art and other academic learning—they reporied
on this field test both in verbal and in wntten form
Additonally since participants were all enrolled In a
graduate course as a part of the workshop. they had added
incentive to field test and to report on their reésults

4, Workshop instcuction had a “bult- in “follow-up component
The workshop model provided a three- to four-week pencd
for implementaton and then additional instruchon was
gtven

S5 The workshop staff not only was wx]hng to face the

R COnsequences of an assigned xmpTgmenfahcm they also
considered the implementation an integral part of the
workshop concept The staff planned to be accountabile for
problems which participants mighthaveinattempting a held
test of matenal

a (
"4

Nute Addxt:onal inormaton about this proect may be found in the At For . N

The Handn.apped Granl Final Report BEH Grant Number G007801463
" Protect Number 451AH80660 July 28 1979 -

,
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SAMPLE SCHEDULE

Art for the'Handlcapped Workshop
First Segment /
r .
Friday Evening
5:30.6:00 .

Enrollment, Registration, Small Group Assignments, Introduction
To intreduce stalf members and participants to each other R

To lamiliarize the partmpants with the schedule and activihes for the
evening

o

6:00. 6'30
Small Group Activity ,
To enable the participants to become better acquainied and to lorm
+ cohesive groups

To enable the participants to expenence one kind of art actvity that
requires litle ime, few matenals and much creatwvity

"Given newspapers and masking tape. the partcipanis will

construct a newspaper sculpture




-

- . 630.7:30

Art and Academics
To demonstrate ways in which art tan facilitate lea mings inmath and .
reacing . . .

A shde lecture showing art as a learfyg facilitator and .
motivator in the academic areas of math and reading wilk
qive the participants information and ideas on carrelating
these areas During the hands-on expenence on Saturday. .

the participants will demonstrate their skills in corr?rlatmq

these areas .
. 7-30.7.45
Coffee Break

. 7:45-8:45

. Handicapping Conditions. Charactenshes and Educatonal
Implications

To tamiliarize the participants with three high incdence
handlcapfnnq <conditions

After viewing a five-minute segment of videotape. the,
parhicipants will list five charactenshcs of that hand1capp.1nq
conditon The participants will compare their list with one
prepared by the instructsr After viewing a second five-
minute -segment ‘of videotape of the same children, the
participants will Lst three educational implicatons of their
handicapping condition The participants will compare their
list with one prepared by the instructor o~

. 8:45-9.30 .
Proview of Saturday -

Saturday
. 830-8:45 .
Introduction .

To famihianze the patticipants with the schedule and the activities for
the day

-

, B8.45.-9:48 ' .
Art and Academics : .
Tp demonstrate ways in which art can facilitate learnings in gcience
and sccial studies .

A shde lecture showing art as a learning facﬁnatbr ;Pd -
mohivator in the academic aread olscience and social studfes




will give the participants information and ideas on
correlating these areas Dunng the hands-on expenence the -
parhcipants will demonstrate their skills in correlating these

areas / ’ -
- \ . Ll
- - N 8:45.10:30
Special Education Terminology s . .
To tacilitate Gommunication among participants and to familianze
[« parhcipants with special ed%catxon terms . ’

Giver! a worksheet on special education terms and .
dehinihons, the participants, in small groups, will match .
words to the correct definiions The groups will discuss each”

word and deftnution and add to the informiation qiven on the
handout *

» . A
. - I . 10:30-10:45 1
’ , Coffee Break
8 ] ] 10:45.1:18 .
Hands-on Experiences Y

»
. To provide the pqrucipants with a vanety of art expenepcés and an
opporiunuty to relate these art expenences to academic learning
Given a vanety of art matenals and book @f directions, the *

[ IR
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paliipants will cwmplete several art activities and Write a0
short paragraph relating each achvity t¢ an academic
I‘earmncyxri reading’ math, sqience and social studies

. hY

-
=

. . . 1:15.2-15 ,
. «  Lunch ,
’ 2 15.3:30
. Reports on Hands.on Experiences

Atcr  ompleting the hands-on expenences and alter wnhnq g the
. ;/ir.}t‘jl'dph relating the art actmpes to academlc ledrmnq the
“part ipants wal onsene in smali groups and share their experiences
and ideas on. orrelation 40 munutes)«Each group will choose one
representat feart activity and learning from each academic area to
present t the entife class dunng the hnal 35 minutes of the pericd

» .

e . 330-4:30’ )
Adaptathons . "
T, tamulianze the paghe lp;jntS/Wﬂh various adaptations that can be
L ma de benable Chuldren with hdndlcappmq conditions to pamclpdle
N tully 1n At experences - - -,

The parhicipants will demonstrate their eills in adapting
1hvibes and materials for children with handicapping,
condiiogs dunng their feld assignment

\)4 . LS 2 P ( .
ERIC . .24
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P - © 4:30.500 ! .

Field Assignment
' To explain to the participants their held asmqnmgnt and o gwe them
an opportunity ig begin to lotmulate strategies tor implementing their
assignments,
4
. 5.00.530
Evaluation
* . 4
Y . .

- SAMPLE SCHEDULE . . , )
Art or the Handicapped Workshop ’ . / . )
Second Segment )

Saturday ~ |
9:00.9:18
Introduction -
To tamulianze the pdrtlcma nts with the s»hedule and activities lor the '
dGY - —— [
’ 9:15.10:45 L ’
Low Inczdence Hﬂc\ppxng C?ndzbon:: Charactentucs and
' Educational Implications . .
' To tamiliarze the participants with ihree Jow mudem,e hdndluappmg .
conditions N k4
After viewing a fwve-minule segment of videolape. the
participants will list five characterjstics of that handicapping

coriditen The participants wi compare their hisl with one

prepared by the instructor After viewing a second hve- .
minute segment of videotape of the same children, the -
participants will list three educatonal imphicatons of their
handicapping condition The participants will compare their

hst with one prepared by the instructor 1 e

10:45-11:00 ’ ‘
Coffee Break

11:00.12:48

Field Reports
To enable the pa Xpants to learn trom the expenences of others as
they share their

-

id mugnment achvmes and results
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4 + I ,
The participants, in small groups, will relate to each otherthe '
results of their held assignments giving the following .
information. - ) .

degenption of the art learning situation
how 1t fac:hta;ed a concept learning
the handicapped child(ren) in the Jogup

adaplahons that were made .
the cutcome{s) ‘

[ SRR S

Each{small group mli\deczde which field aséignme ntshould
be presented to the group as a whole -




. s ‘F) ’ ¢ .

¢ . ¢ E 9 . .
’ - ’, [ L] ,
> ) 12:45.2:00 -
: Lt o " Lunch )
, ’ ) . b : - , . . -
- .- 2:00-2:30 . L : '
Response: .

*
The instructors will respond to theoutcomesa! the held assn:;nment;a

- 230.4:00 "

. . o .
. Case Studies Q L -

To .aftord the paahctponts an opportunity to discuss common
maladaptive | bwhaviors in drt learnmq situations and to provide the

. « .participants with a ,vanety -of strategies for managing and’or
changing these behaviors. .

. Given a list of problem situations that might occur in an art

learning expenence, the participants, g small groups, will .

“ discuss each situation and deterrfine one or more’ ways to

alleviate that situation Convening again into one large

group..each small group will descnbe the management

techniques they would advocate for particular behaviors,

(<] .. - ;
) L . ) ’ £
. . 4:00-8:00 P
-, Evaluafion and Graduation . al
: _ Each porticipant will complele an evaluation form, qive 1t to a staff

' member and receive an “award” .
-

* »




- A Sampler of
. Selected Field Assignments ! -~ ’

. ) | . - /
The following held assignment reports were prepared by participants
in the Art for.the Handicapped Workshop Senes It has been very
¢ dithicuit to make the final seections ol those reports to be inciuded in
this publicaticn The ednqifcqret atiiwas noifﬁmble toinclude all
the repgats wrilten by the participariis Therefore an attempt was made
to provide a cross-sechon of reports from participants in each site and
a cross section ol results in terms of an integrated art and academic_
learning approach with a wide age range ol students who have a
variety.of handicapping condibens For legal reasons, all he authors ¢
ol thefollowing reports have deliberately changed the names of all the
chuldren about whom they‘have wntten
. » *
Although the workshop series was geared to teachers at the
elementary level, when space permittéd, enrcllment,was opened to
teachers at thmntenEfedm!e and secgndaty levels Thus the reader
will encounter reports from teachers al these levels as well The editors
s were overwhelmed by the positive results of the pgrticipants reports
on -their field assignments We are cerlain that the reader, upon
complétion, will share our enthusiasm. ot . }

‘ . —Frances £ Anderson and Pat Mc/fna”y, detqq{s




AN ART ACTIVITY
WITH AND FOR THE TRAINABLE STUDENT
" Linda I. Mornson

Teaching Area: Art Including the Trainable
Mentally Handicapped

This report s @ wilness tu the creative abilities of the young trainable
menlally hendicapped child The art tescher describes an entire
classs reachong o this art prolect involving a sensthve blend, of
academic concepts (shape reccgnition. basic lacial parts) and
creslive, problem-solving in the construction of clown laces

* hk * ke

As an artteacher in Springheld, lllincis. [ work with & wide vanety
of chuldren as do all the art.teachers | have iaught notonly normal’
students, but | have alsc worked with children who are deal heanng
smpaired. behavioraily disordered, multiply hantdicapped. educable
mentally handicapped and trainable mentally handicapped | have
chosen trainable mentally handicapped chuldren lor my report for two
reasons First [ have stch a jarge number of these students (a whole
schools and second’[ want to dispell the unfortunate ideas people
have aboul these chuldren In my readings about refgrded childmen, |
found this Juate thal [ leel speaks to this problem very well tis takén
from an interview with Dr Richard Koch. Director of the Los Angeles
Regional Center for Mentally Retarded

lf only we could get across to people that the retarded are
meore normai then abnormal. and thet they have feelings of
love and hate and joy just iké normal people A retarded
person simply thinks more slowly than a ngrmal person

The group of children [ have chosen for this report s from Douglas
School in Springheld Douglas is & school devoted entirely to the
trainable menlally handicapped child The students ages range from
hveto twenty one years The art penods are one-hall hour. andl i avel
from room to room with my matenials When [ get to the room, the
students are all ready lor art This helps eliminate the setting-down
minutes that occur when children change rooms. so more of the arnt
. penod can be used for art self

Just as art 18 very important for the normal chuld art is also very
importam tur the retarded child and maybe evenmore so_In working
with these \,hnldren [ try to do Jessons which Yelate very much to the

L] 1}
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chﬂ:i and o what the child expeniences Gross and fine motor skiils
are also important and are stressed in most lessons Lessons which
focus on-e particuler sense are very guccesstul and these sometimes
stimulate another sensé But most of 8ll ] want the students to be ableto
expenment with various art techgigues and to feel good about their
work These positive aft efpenences are ar/incentive for them to
repeat an activity or to try' new ohes .

For this report Thave chosen the youngest group of students They
are five to eight years old, and fheir mental age is two and one-half to
tour years old There are nine Studentsin the class lone was absenton
the day we did the lesson) For thus group. [ try to keepthe instructions
simple These simple dmecho_ns always permit rootn for some creative

branching out by the students - - 7
: ' =
CREAJEfA.-CLOWN  — v
The matenals used in this project were :
18" x 24" whife paper (pre-cut in oval shapes)
. $CISSOrs * N "
glue {small bottles) .
tape ® o '
corrugated paper. varnious colors . "
. . styrofcam pieces. ‘ , b
© ., yarn . .
© paperscreps . |
tissue paper -
cloth o ’ , o
- straws v : - T
burlap e T
any scraps available . . .

] ,

N

> * £

To start the lesson [ held up the oval shaperand asked whatit was
The class had workéd onshapes previously, and they soon decided
that atfirst itlooked lik&'a cinele After tloser in spection, they decided
’ thatit was an ova] P was the firstone to ¢ome up with the name (With
this inthal step,‘!.rern_fc’rced.shape recggnition ; We then talked about .
things that we knew thdt were 3haped like an oval Eggs. lootbails, - ,
taces and Easter eggs were named 1 1old them that they had guessed
correctly we were qo;ane make & face' [ then tol¢t them it was going
to be a very special face, a clown

Next,we talked about if and when they had geen & clown. and
what clowns looked like'] asked what clowns did. and someone said
thatthey were silly We agreed thgt'c]owns made us laugh [ stressed
that if we made a good,clown. we' would know it if people laughed at
our pictures ] feltit was very Important to mention this point because it
usually causes hard feelings when art pictures are loughed at [ even

- ’ Al . -




. stressed that a mistake could become a part of the picture because
sometmes clownshad linesin funny places on theirfaces K knew the
reason that clown laces looked different paint We talked about what

. costumes and even on their taces It was then that] did a review on
parts of the face We all counted eyes and came up with two counted
noses end fhouths one each and mentioned two ears also |
mentioned that there were other parts ol a head and after some
thinking we decided hair chins and cheeks qualifidd too I stressed

" that even though the clowns faces are funny, they have all the things
that each of our taces has We then talked about how their noses were

. usuaily larger and the eyes and mouth were painted differently
Larger-size cut shapes are easier for these students to manipulate |
told them to remember that the oval | gave them was bigger than ther
head iwhereupon we had 1o hold them up to our facesto compare') so

" we had to make the things really big to fill up the space In working
with this class on cutting shapes before, | have noticed thatsome tend
to just snug oft bny pieces so 1 wanted to stresscutting large shapes

. 1 then bpoughtout my scrap box which s lilled with odds and ends
that are left over trom other projects [ showed them what was in the
box and asked them to pick out one thing to.use for eyes The
difterences in weights and texiures interested them and was a helpin
seeing how the matenais ware very different [ wentfrom childto child
and let them choose the hrst matenal | then passed out scissors
accompanied with a strdng rerfunder not to cut the oval When they
. started cutting. the eyes those thai were culting small shapes were s
| encouraged to try cultng larger ones | distnbuted the rest of the
\ matenals in piles that two or three could share They could then start

corrugated paper eyes Rsaw thgl and tied the corrugated paper for
| . his nose K took a stfaw and started stnnging the styrofoam on it and
said it was teeth Thisimpressed three cthers and they tned il too, with
| ” afew alterations :

i a student was arranging the face in only a small portion of the
space ] would encourage hingor heT to uge the whole paper When a
student would-get boggéd down a review of laces and facial parts
¢ would help the child discover something else the clown ngeded

“The glue was then handed out fo those that" could use it
. independenti®and | wenl around and helped those who had trouble
with gluing We then went back to making the other parts ol the lace
«hair ears glasses) When we hrushed our projects we hung them up
and iaughed at our lunny clowns The results were very pleasing The
students weteery proud of their work and [ was glad to see a wide

Ty
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vanety of faces on their cIown% =
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. kind of taces clowns have and how they used bnght colors in their *

on the rest of the.lace Aiter the culting, the arranging begen P cut *




p—— .

. * This clown face was 'cons}ruc!ed by & five-year-old
trainable mentally handicapped gird Theachvity provid-
ed bpportumihes to remforce counting skills, Jfacial
vocabulary shape recognition. and to teach the concept
of clown The art leacher added thxs‘appropn?ne com- ‘
ment ‘Whoelsebuta clown would have 8 green nose™"

' Through this lesson some very valuable skills practice was done,
especislly in review of shapes and parts of the face Intheareaof eye-
hend coordination ! felt the cutting. q]umg.and placing ol objects was
also good practice And P proved better than words could that
companng their faces to a clown s works Like ouy bespectacled P, lns
clown wasgcomplete with glasses AndS, for a change, showed real in-
. terest mtzing to cut while completing her clown. Itis one of her best
sffortsfto date ! feel that it was & very successidt lesson in that the
children both benefited'from 1t and.enjoyed it *
' Some olher activihed that | have seen done would be a good te.in
o the clown lesson Ongaps the ideas of a flannel board with aryoval

% -
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on it The vanous shapes to make the tdces were placed beside it The
chuldren then arranged and rearranged the shopes to make different
taces Painting faces with chalk would also be fun .arourd
Halioween ~ith this achvity no one would have to buy a costume and
the students \older ones prokably, would en,oy painting eaﬁj other

and seeing their art work walk around' ’_ 2

&

4 *

+ Resources

Mr Gene Huston teacher Pamary Trainable Mentdll; Handicapped,
Douglas School

Art ond the Hondicopped Chid Zaidee Lindsay. Ven Nostrand

. Remnhcld Co New York 1972

Wiilo wbrcok, A Report On How it Is And Why It Doesn t Have To Be
That Woy Giraldo Rivera Rondom House New York, 1972 °

The Handicapped Chiid The thte House Conterence The Century
. Co New York 1933

Pami A Face Booth A Very Special Arts Festival Illinow State
University Normal “Ithnois 1978

Arttor the Handicapped Workshop PatMcAnally Frances Andersm
Jose Colchddo Hllinois State University 1979
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STRING AND WOOD PRINTING
Amy Chikaraishi ~ o
Teaching Area. Special Education, Phyzzcally-.H;ndxcapped

r + . 4

“
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This report 1s a good example of the adiunctive learning that can
occur when a child 1s highly motvated The wisual evidence
graphically dlustrates the control which the student gained through'
his, successive adempts al pnntmraking Thus printmaeking activity as
descnbed hereintegrates art with reading, word recogrution, left-nght
progredsion across the page eye-hand coordinaton and pre-
vocationail skills (task comquqh reproduction of a model)

..'.".\*' .

- . . .

Ror the past six years | have been teaching physicaliy, multiply
handicapped chidren in a sgecial public school program which is a
cooperative with the school districtsin Lake County lllincis Presently
the children in my class range from seven to eleven yegrs ol age with
mntellectual functioning ranging from readiness o ihurd grade Fourof
the, children are cerebral palsied,” three of which are Severely
physically impaired (non-ambulatory, but academically ‘working at
grade level The other cerebral palsied child is moderately impaired
with some learnung problems and a heanng impairment One childs
. micrécephalic and also has npcturnal seizures Another child in my
room has a degenerative dxs?nser . '

+  Zisone child in my class who is @ special concem of mine. He s
an eleven year-old boy ondinally presented into our program with the
L~ ‘dlagnos:s ol falure to thnve and developmegial delay which
includes such charactenstics as speech and Janguhge delicits the 1s

functioning Z‘tf/hyo six yearlevel). lactledefensiveness, sccialand

ot

4

-

mohonal dyfficultres in dealing with himsell in a group, moderate,
.~ rétardatior. {working at kindergarten through lirst-grade level) and
genéral muscle weakness
Z recently received psychcological testing. the results showed that
he was lur?ctnomnq &t a low educable mentaliy handicapped level
f Since he is eleven jears old, the tedm decided thai parts of his -
cummculum should be pre vocationaily onented Since he needs
much reinforcement in his academics a8d ip his visual attention to
tasks. the goals are broken into two general areas
- Academic .
. a rem!orcm}‘recmmhon of color words (red, orange.
‘ yellog-green) from his reading senes in a meaningful
way . .

. ~
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b reintorcing good visual attention (hand-eye coordina
- tion and visual attention 1n a group) .
¢ reinforcing left to nght dye movements across the paper
at a gross leve!l for sensoly input for reaqu
4 Pré-vocational
- .. a completing tasks mth hitte adult supervzsxon
b copying a given model . v
¢ PROCESS To ehminate the excessive visual shmuli and the
T trustration of compehtion of a group. the lollowing activity was dbnein
{ . the morning by Z alone
, i Preparation: , - :
. 1% Pieces of red, yellow. orange and green stnng were prte»z:)'

-

and placed on & cleared table The stnpqg was pre-cut dug to
Z stendency to perseverate Onthetablethere wasalsoaro
of masking 1ape and a model consising of a wood block
wrapped with the stning .
2 Four scraps of wood with sanded edges were placed in a
paper bag {to reduce visual stimuli) The edges were sanded
so he could take his finger and trace the edges for tactle
. sensory 1nput lo familianze him with the whole block and
\ vxsually attend to his movements One of his color wordswas
prnted on each block. where the first letter of each word was
underiined with a green line to serveasa visual cue tostart
/ . Activity: )
. * 7 1ook one block out of the paper bag He traced the edgesofthe -
. block. pornted to the color word and read the word Then he was asked
what he thought he should do
Group achvity Since most of the children are very physically
involved, we used smoll pans with raised etges to avoid excess
scrdbbing of the blocks of wood 1n the' paint ~
. 1  We did not have pnnler's ink 3o we used a small amount of
. .tempera and hquid deteggent The colored sinng also
. corresponded lo the paint we used and provided visual cues
. , to keep the colors separate and to promote group shanng
2 | demonstrated the process of pressing the block (not
scrubbing 1t in the paint) using a flat hand The use of a flat
+ , -hand 18 recommended by physical ond occupational
therapy programs
3  Thechildren were qiveri large sheets i newspnnt(18” x 24") .
and allowed to expeniment with the media To incorporafe
one objective from our social work group. the children were
encouraged to share the paint and to take turns using the

fferent colprs
‘ 4 five minutes the children were asked to choose two
lods 1o make rows across their paper
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s+ 5 Finally we discussed what color would come next in any
sequenttal patterns which might cccur

Results: *
[ told Z pror to the lesson what we would be doing (begause his
Taudilery mpemory is his strorgest area of learning) [ also hoped that
this woutid enabls hig to participate in the group more

, Individual Work: .

Z read the color words from the blocks wrth no difticulty and
immediately proceeded to wrap the corresponding coloréd stnng
around the wood When asked why he chose that color of stnng. Z said
that was what the word told hum todo Inibally he Just wound the stnng
like a thread un’a spocl but then examined ihe sample and unwound
his w,orzélt was much eftort tor Z to wind the stnng so that he covered
each side at Jeast once because he twisted his hands and amms. not
realizing that he could rotate the block of wood 1o achieve, the same

i res?lfﬁ?beqan expenmentnig more with gach block and on the last .
one he was rotating the block with hittle difficulty

He had some ditficuity taping the loose end of stnng to the blocks
« Whenhe tinished he just stuck the lape in the middle of the wpod with
no regard for the lcose enid Shortly alterwards he compiained that the
stnng was coming off When asked what we could do to make it stay,
he remedied the $ituahon with another piece of tape

“ Group Work:

Z wanted to get the paint ready. for'the class but had dxlhculty
since the color words pninted on the temp@ra Eftles were ali fh capital
letters and he has only read them in lower casejgjtem Aithough he

, \7 can recognize ail letters ul the alphabet. there was ndtranster olskills
? He unscrewed the tops of the paints 1o find the four colars that we
would be using Alter [ poured a small amount of paint and added the
detergent intc the pans, one of the Children asked why we were only
ustfig a lttle paint and detergent As | explained, | noted that Z was
stanng at the veiling and playing with the tape on his wood block
Dunng the .nihal expenmenting Line, Z did not cross mid.line Since
the paper was perhaps tog large a space for him. 1 cutthe paperin half
® Z wanted me 'lo ask another child lo change colors with hum I
reassured him that he was capabie ol doing it himsell He proceeded .
to ask one of the more accommodating children in the clasgtc make
lhe _exchange. which wqy done with no difficulty He was then
er;coqrcq tu fili the paper with a paltern which resulted in #1 Zleft
the group, complaining of aheadache and asked to do it the nexi day

for his mdm&ual seatwork .
xiddy Zasked lastari un the pnnhng He sad thathe would
get every/ hing ready \ &
. , ) :
s . . .
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Results: )
1 Zreadall the coler words correctly trom the tempera bottles
s without any ads
2 He prepared the paint and detergent mixture as [ had, even
- though he did not seem to be paying attention .

3  Guven paper withagreen go unedrawn on the left and the
- red sfop linedrawn on the nght he keptin rows andon the
next sheef he began to expenment with color -
"t 4 Finally he copied a pattern changmq planes from them L
i the vertical plane, tcthis raper, on-a horizantal plane, wit
- no assistance or superviston ~
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These prints were made by aneleven year old boy whoisenrolled in class for
physically handicapped studeq\e_f This pnnt-making actvity integrated art
with reading readiness and prevocational skills The pnnts show the boy s
progress in gainung wontrol of his motor activity and his understanding of
alternatng patterns

Na ”
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- . Resources.

Arts for the Handicapped Workshop, llinois State University, 1978-
79 .
Avyres, A lear: Ph , Sensorp Integration and Learning Disorders, Los
. Angeles Western Psychological Services, 1974 , '
Litwin, Barbara, Principal/Supervisor of the Physicallys Multiply
Handicapped Program-of Lake County. .
Mills, Dyann. ‘Occupational Therapist Registered, Physicallys
& Multply Handicapped Program of Lake County
Shiraga, Sysan,, Occupational Therapist Registered, Physically
Mulhp!‘;r:{andlcapped Program of Lake County
Witthoff. Carol, Social Worker, Physically/Multiply Handicapped
Program of Lake County
—  Yepsen, Deborsh, Speech and Language Clinician, Physicallys
Mulhply Handicapped Program of Lake County
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ART AND THE SPECIAL CHILR

Martha A. Kichinko

Teaching Area: Elementary Art Including
*  the Blind and Visually Impaired

In this report, the elementary art teacher adapted one of the Art forthe
Handicapped Workshop activities lor use with upper pnmary visually .
impaired students In thus instance each student was given the same
number of prepared cardboard shapes, thus eliminating the need to
use scissors {Anderson, 1978) and still providing the maximum
ireedom for each student to construct his, her own unigue sculpture
Later in the report, suggestions are made for ways of integrating theart
achvity with redding readiness and mathe*hcs achvihes

. w W o W ok W ok ok W N ’

-

: .
I have always believed that art has i extrinsic as well as its
intrinsic values and that it is the task of education to develop the total
chiid It has been with great interest and enthusiasm that [ have seen
the recent developing emphasis on using the arts equal partnership
with what has been traditionally thought of as the “basics” in the
schottsurmnculum )

[ teach art in a large, urban elementary school which houses
kindergarten students and students in.grades two through six There
ara also several classifications of special education students housedin
the bullding behaviorelly discrdered, special needs pre-school and
biind and visually impaired students The ‘principal. classroom
teachers, specialists and support staff are cooperstive, enthusiastic
and child-centered in their approach to education

Because | teach each classand therefore’each child only once a
week my expehmental art agtivity had to be more imited than ifl had
daily contact with the children involved Because of other pressing
commutments, | enlisted the help of the impaired vision specialist In
carrying out the art activity : :

The students involved in this art activity were three boys

X 15 a bind jourth grader, age nine, who hasbeen mainsireamed
since he was in the hirst grade although he has attended artclasses for
only two years Inthe ariroom itis necessary foran aidep be with him,
or ‘he does the activity in the vision resource room He.has no
academic probiems. but he has poor gross and hine motor control My
specihc goals m this, art activity for X werg to d‘evelop tactile-
kinesthetic awareness hne-motor control, form discrimination and
size gilscnmmatfon . -

b
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Y is @ nine-year- old fourth-grade visually impaired student who
has been mainstreamed since hirst grade He has no speciic school
problems other thar: a somehmes laltering sell-image and sumetimes
recurnny ‘sbclalization problems My specific art geals lor Y in this
:activity were to develop eye-hand coordination. hne-motor control
size discimination, lorm dxsc,nmmatlon and awareness ol pdrts tu
whale relationships

Z is a twelve-year-old specml student who, lor lack of proper
placement elsewhere in the district, is assigned to the vision resqurce
room wne-half day and learning chisabilities room the other half’ day
Up untl this-year Z has.been in either EMH or TMH classes He was
described to me as having minimal creative abuities and having had
Littte opportunity for creative achvihes Because of his unigue
placement. he does not attend art classes-My goals for Z in this art
achwvity were to en\.ouraqe \mn o dBve lop a creative approach to the -
activity and to develop hE ability to follow direchons and to
concentrate - . - ’
fhe art actvity that £ chose was geomelnc shape slotted
rd sculpture, simijas to the'activity presented at the Artfor the
Handi\apped Workshop Each student was qiven twenty-hve slotted
preces §f corrugated cardbeard five rectangles. five tnangles. hive
squares \ive large fircles,_and five small circles Directions given
were uninal, unlyﬁow to connect the shapes using the slots and the
sudgeshonithat it would be a good idea to decide in advance if the
firished sculpture’was to be tall (vertical) or long (honzontal)

Unfortunately. [ could not be present while the students were
involved in this activity but both the specialistin education of visually
impaired students and the mde kept note}a‘ﬁd reported these results
to me - . -

Atfirst X (thé blind nine year-old boy) had dxihcuhy infinding the
slots and alfaching one shape to another Alter that problem was
pvercome he approached the activity with interest and stayed with

" the process‘approximately forty minutes until he was satished with the

results He named tus sculptures Pluto MISLE'. and Marshin Car
{hus spelling" | think he was especially enthusiastic because this was
a synthesizing process and most ol ns previous expenences with
sculp:;re havé been of the modeling type

Y{the nine year old visually impaired boy) had alittle rouble with

balancing hus sculpture but stayed with if and was proud of hus results
which he titled The Wind Machine He wasobvicusly pleased with
himself and with his accomphshmmt

£ (the twelve year old nofrcategoncal student) had difficulty in
understanding the direchiuns whu.h were given olally and, therelore
only observed X and Y for the hrst few minutes Alter cbserving, he




, hgured out what to do and joined the activity He stayed with this”
au.twny for thurty hve-to lorty minutes. the maximum amount oltime he
had spent on any one task ths school year

These lkree boys enioyed telling me about ther sculptures when I+
was iree to gu ta check with them They asked “that I plan more ast

%tes for them
ne comment thal the blind Chlld made was that only Z muld
. really see thesculptures This was made ina matter- of-tact manner

. ./ .and rot with anylament y g

-

Y said that he-really wasn t worned about hig sculpture fallmg
rapart the balance problem) beca use he could .start over again This™
implied more selt-confidence than Y usually exhibits

| wasold thatit was unust«al forZ tostdk mth theactivity nd sed

Sugh tv completion The impaired vision specialist and her'aide
were iMpressed with the results of this achvily and offered lo carry oul

any others that I might want to develop..

'Thr»s'e siutted «ardboard shape swlptures were madg by lower left a visually
impaired nine vearcld boy middle, a non categoncal twelve year-old boy.
andnght, anine year-ui id bhind boy Each student was given the same nuimber

ol pie-sioted shapes and encouraged lo produce individual sculptural **

statements This art achivity van k< wtegrated into reading readiness lessons
{shape recognitioni'and mithematcal adtvihes .
L]
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. Many modifications which would make the activity relate closely
to math concepts seem possible For the teaching of Iractions the
visuaily impaired student could be askedto sortthe shapes and igure
the proportion of each to the total number of shapes It would be :
possible to see how many vaneties of sets could be made with the .
shapes intolved Jf only dxﬁerent sizes of the same shape were used.
.the student could be asked to arranqe the sizes [rom smailest to largest
{or vice-versa) and to use them afi the sculpture in that order ’
+ [ am indebted to Alice Miler unpaired vision specialist lor her .
. belp in this expenment
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. VOCATIONAL EDUCATION ART PROJECT
. * Greg Ammann

Teaching Area: Buniness Education Including
the Learning Disabled/Behaviorally Disordered :

This report was wntten by Mr Greg Ammanp. a business education
teacher of secondary students at the ,[llmq&s Soldiers and Sailors
Chiidren s Schoal USSCS, Although Mr Ammann was not a teacher
of pnmary or intermediate special education students, he was
included in the workshop kOccaswnolly in other sites, them was
interest on the fart of prospecuve parhcxpants who were leachihg at
the intermediate or secondary level When we hali space in our
workshops we opened up the enroliment toinclude these teachers)

As we discussed the field -assignment with teachers at the workshop
site. Mr Ammann snitially wasdoubtful about being able o plon an art
achwity which could appeal to his secondary students and which
would relate to his teaching area of business educaton After
discussion with the art staf at the workshop. 1t was suggested that Mr
Ammann Thight plan a poster activity centered around Voeational

u)érpora'ted several ol the workshop art activiies ik

’ protect Addiionally the student whose work he discus
to cothe and personally explain her work to the workshop Barticipants
dunng the second segment Uniortunately Rita, Mr Ammann’s
student, could not provid® this tace to iace explanahon due to other
cottage commitments

EAR L I Y I S B AR

I am the business teacher at the llhnois Soldiers’ and Sailors’
Chiidren s School (SSCS), Normal. Hlinais I work wath learning
disabled and behaviurally disurdered children twelve tq eighteen
years ol age [SSCS is a residential treatment center under the
supervision of the Department of Children and Family Services and
operates under a positive peer culture program

Student Background

For this proiect [ chose to center my attention on Rita Rita has )
been at {SSCS since November 20, 1978  » .
Reason for Referral}

Rifa s stated goal 1§ independent living Al ihe present time she
-does not possess the skills or motivation to sucgged .
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Rita was feeliig sorry for herself becauge she was unable to
succeed in independent living She had no suitable place to hive no
job or possibility of inding one and no source of iIncome ur emoticnal
support She dropped out of school and could not return untl the

. second semester .

Rita is a person with a low self- concept She has problems
commurucatng with unlamiliar people and often prefersto give up on
a situation rather than try to change it After several fnsuccesslul
placements Rita was reierred to 1SSCS z
Progress Report?

Rita is seen as a potential positive leader in her group at imes
confronting cothers in a posMve way and at other imes becoming
easily aggravated, tending to handle problems by yelling and hiting
Rita will withdraw from the group when upset rather than talk about
her leelings She shows difficulty in expressing herself verbally

Rita i5 at the hifth-sixth-grade instructionallevel, althcugh she-was
. enrclled in he. eleventh grade belore dropping out of school She is
very sensihve about this and finds it difficult o accept help in school

.~ Irom group members that are younger than she is
Rita hds the lollowang problems assigned she is inconsiderate of -
/ nersell and othegs, she resists authonty. she is easily aggravated and
she has a low self-image

-

Statement,of Goals
The tollowing objectives wereé o be achieyed as a result lols art

project .
A The student wnll .deyelop better/ocializahbn-cooperahon
- . skills as evidenced by voluntanly working in a small group
on the art project. Y
B The studentr&ﬂ‘ hﬁ?)’w throuqh mth!h hr; art project—
. gathenng and assémbliag atena} working in the

smalfgrouf> and wiihqive 5 5&% 15 peersa
C The student wiil-enhahqe her s age by volunlenly

gwing an oral report 1n frdnt of herpeers
D .The student will deygiop o Befler understgnding of cashjer
skills ag evidencod by her, oraljreport in which shk will
s . exp!am her group s-aii‘proﬁect .

The art projéct was set ﬁp for a tige period of one week. The
_assignment was to create posters Which would be used to promote
Vocational Educnon Weak Dunig this week, which is setaside at the
end of each schegl year. students have expenences in .the
following areas. gardening. landscaping, canteen, carpentry, cocking
and a held vp in which math. science skillb are sireséed The cottages
rotate day to day,into edch area .

. Ruta was in the group 1o make (tb? canteen poster The péople at
— ) s ®
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the canteen wurk as either wauters, waitresses or behind the counter
The waiters, waitresses must lake the orders, total the kills, and collect
the scnpt money The people behind the counter must double-check
the bill totals and amount oi scnpt money and give back the nght
amount of change

For this art project Rita s Gmup made a collage in which foed and
money are shown Magazines were broughtin and we also used tin
toil on poster beard to make the collage The qurls wrapped the foil
around a puece o poster board, drew designs representing dollar
amounts with dull pencils and then colered them in ‘with, magic
marker These designs were added to the collage To ttle thexr poster,
block pnnhng was used The tiles were engraved .nlo sheets of
styroloam and then rolled with ink and pnnted onto the posters
Difhculty was.eRcountered in the printing process Many did not
understand why the Jgtters had o be done backwards Som# required
only a verkal explanation Others engraved th’e letters forward and
pnnted before it became obwiods

Rita worked well the first day aithough she isolated herself irom
the other two qurls in her group This day was spent collechng pictures
and cutting them Some also stafted the tin foil designs

At the start of the second ddy Rita again started on her own,
beqinning work on a prece of poster bdard [ suggested to herthat she
should be with her other group members She agreed to join the
others They i Deqem gluing their pictures and seemed to cooperate
well .

The next day they hirushed their pasters and were ready to title
their work They cut the styroloam to size and lettered the pieces ysing
adull pencil One of Rita s group members had had some expenence
with block pnnting so this process went well for them There was a
problem’ when it came timeor the actual printing to be done They did
not make a test print and their nirst gttempt waqs on the posteritself The
print smeared and the letters were ilieguble Rita s lirst reachon was to
guit and throw it oul The other two girls convigced Rita thatihe poster
tould be repaired They. covered the mistake with more pictures and
cyt ancther piece ol poster boagd to title This would then be attached
to their collage .

W@beqan the next day withpnntng aqam Thnstzme each group
tested their prinis first, learning trom the mistake Ritas group had
ade the previous day The posters were completed on this day

.1 asked Rifa il she would iike to give an in-class oral report about -
her group s poster and she agreed I asked her it she wéuld be wiiling
to come into lhe workshup and laik about the posters She was a bit
skeptu.al [told her | was completely voluniar‘j She agreed to do this
but] asked her agaun the nexi day to assure tfal she didn tieel she was-
being turced She was a little nervous so | told her that itdidn thaveto

o L]
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' " be long just a minute or so, and that I would help her with it She ~

agreed and | made the arrangements to have her be present, barmng
any difficulties .

disabibties and behavior disorders worbing at the 5th 6th grade
instructional evel She used collage and printing skills todesigh a
poster o promote Vocational Education Week

>

’ [
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Objective A. The student will develop better sociahzation-
cooperation skills as evidenced by voluntanly working in a*smait
group on the ant project

-h
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Met Except for the first day, Rita worked with the group ina

cooperahive manner throughout the project .
Ohjective B: The student will follow through with the entire eort
project—gathenng and assembling motenals while working in the
small group, and will give an oral report to peers

Exceeded Rita did not give up on the poster” when the

pnnhng mustdke was made, although this was her first

reachon. She was con'.nnced“lhat 1t could be replired and
thenconbnued-lnaddition, Ritan scheduled ta quvethéoral

’ presentation 1n front of the workshop

ORhyective C. The student will enhance her self-umege by voluntanly
giving an oral report in front of her peers.
Exceeded Rita 1s scheduled to give the orel presentation in
front of the workshop. a group of adults with whem she 1s
totally unfemihar A successfa) experience here should
greatly help 1o irnprove her self-concept
Objective D: The student, will develop o better understanding’ of
cashier skiils as evidenced by her oral reportin which she will explagn
her group's art project
Met In Rita s oral presentation she explained the operahon of
the canteen. including the dupes of both the waiters/
waltresses and ’the people behind the counter

'Referral report to 195CS, Susan White, Social Worker I Field Okce
48SCS Progress Report to Susan White. Area Social Worker Febjuary

13 1979 . j

- ' Resources -

Ms Liz Goenng. Languege Arts Teacher
Mre Carol Leisch, Language.Arts Teacher
Mr Bud Jenkins, Math Teacher

Mz Debbie Aken. Art Teacher

Ms Susan White, Area Social Worker

Ms Manan Sheehan. Student Social Worker
Protessor Frances E Anderson. Workshop Coordinetor
Assistant Professor Pat McAnally, Workshop Coordinator
Mr Jose Colchado Workshop Instructional Sltaﬂ
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SLIDEMAKING,"CONSUMER EDUCATION

) AND ENGLISH: }

AN-INTEGRATED ART ACTIVITY
Conni Schlee”

! Teaching Area: Special Education,
Secondary Educable Mentally Handicapped

In this report the teacher descnbes two adaptations of basic shide-
making activities that she integrated with her Consumer Educaton
+and English classes The classes reactions to the project underscore
the valdity of this approach. which does nct emphasize sophishicated . ¢
art skills but rather 8 maximum involvement in a process that has a
high chance of sutcess. Some art educators might guestion this
. approach However. the editors feel that it is essential to have high .
involvement and to provide an artachvity thatis positively reiniorcing
to the students Making slide lifts does provide this kind of High—
involvement with a,Jow nsk (and 2 minimal amopint of rehned ort
skills) The key in this kind of approach is the way the teacher can
encowage students, unce having learned ihe process, to go beyond
and to begin to combine vanous images into-a more unigue artistic
L statement However, even ‘with this initial art act wvity. many design
decisions must be made by the students

- LK B I R B R A AR

I haveglways been interested in taking additional educabon
gourses becalxe i stimulates my interests and | do a more effective
. Job in the classryom When [ read the bulletn about this workshop, [
signed up becayse [ thought | might get sume good.deas to motivate ‘/ ,
my studenls [ wag a bit disappointed when ! was iold it was geared
specifically for elementary teachers Atthis poini ] was notaboultc be
discouraged, and continued the workshop*hoping | could find some Y
information [ could utilize at the high school level
[ felt that nearly all the art achivities to which we were exposed
-\ were in some way adaptakle tc high school special education classes
*  lespecially like the theme of geanng the art achvihes to gorrespond,
with teaching the basics. reading, science, math and social studies
- The project! chose to try with my classes was making shides irom .
magazines. calaloguesdnd newspapers We had beer studying kinds,
of sentences guestons, statements, commahds and exclamations in
English class We began the process with the idea thaythe students
could chocse a picture, make a shide and then wnte tentences to go
with the pictures anfi’?denhfy the sentences by types. *
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! The project turned out to have many other positive aspects than
just wntng and :denttying sentences The one 4spett with which |
was most pieased «was motivation The students were really excited
abowt their shdes. Interest truiy ren lugh We made the sbdes dunng
hity-minute penods (three diflerent classes) The lollowing day the

- students were very anxious to see the slides on the screen Many of
them did not turn out very well butthe students seemed really excit
-about them snyway, They were very proud of their ability to make
o - shdes We did the proect in three classes {two English classes and a
Consumer Education classs and the students insisted on seeing allthe
shdes trom all the classes
[t was a great expenence in lollowing directions and sequencing
- )br the students One of the mos! frustrating tasks for them was
, separating the contact paper from its backing One of my classes has
some racial overtones which surface infreguently in verbal hos-.
tlites but are gerierally there it leeling This activity was a good
. expenence in interstudent relations The students forgot rece and
petty httte things they did notuke abouteach cther Onequrl o lonerin
clkss with'only one Inend suddenly became useful’to eygryone
because she was the o_niy cne whocould quickly separate the®Contact
paper from its backing For the first ime everyone was interacting
posihively with her [ a student would get an especially good shde
made, the group would gather around that person and start asking
questions about exactly what that person did to get hig/her slide to
turn out so well They werg helping each other and laughing together
wiathout discnminating about anything
The lollowing day we viewed all the slides as a group and reacted
to each ol them Then each person claimed his. her shde The students
ot the English ciasses weni ofi fo wrnite sentences, stones or paragraphs
about their shdes Some became creative and made up,stones and
others repeated experiences they had had No one would volunteer to
share his. her wniten work with the ciass | was allowed toread some
of the stories buttheugid not want me to read théir names However
when we started getting some positive leed-back about the stones.
- they were interrupting with, 'Read mine next’

The Consumer Education cldss used the slides as a take-off for
wnting ads We were studying good advertising and guestionable
advertising Somegehose fo make examples of good advertising while
others decided to show bad cnes Again, everyone enjoyed the art
expenence and was more interested in the academic tie in
expenence because of it All wnling was ,udged on an individual
basis according to theparticular student s capebihiies A

My room has two large tables sc we were able to handle 1hi
physicai need lor table space easily [ttock me a whileto find where
buy the clear contatt paper and slide mounts | brought in my own
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iron and  mogazines imm home [ egioyed the projectas mach as my .
students’®, > .

The stones and advertisements which the students wrote foilow
They are reprodut,ed exacily asthey were wniten to retain the flavor of
each student's expressive writing Because if was not possible o
reproeduce pictures of all the slides which the students produced, a
briet verbal descnphon precedes dach student's story

.

\'

A Picture of a Blue Jay s
One day | wentto a campiortive days with all my inends We had .
lots of fun and good foed We went summing and Hiefing™«_ i
Two day belor it was over I saw a baby blue jay It was sfuckin the
mud and had a broke ~mng and could not fly cut of the mud .
I wentdown wheredhe bird was [ got i out ot the mud and fixed it
and alnend ol minegave meher hatto use fora nest WJgave itbread
and water
Then thé day came when we had to levea camp and the bluejay
We tcld the camp manger about the baby bird He said that he will
takecare of it u]l teanily Wesaid goodby. we Il be back losee you
next summer” .

. . The End

e
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“A Picture of 2 Gun
This is oboui guns People uses guns to Rob Some uses them to
kill anid hunt bupquns are againstthe law. Some people carry guns for U
protechivn, they use them practice attargets, guns are relly dangercus .
some people without a permi{ Some people sieal them and sales
them

28 0 0w < . Y
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A Picture of Lucaille Ball
Lutille Ball is an nice oldlady and inder younger days she wasd
pretty Little red head and she still is a redehead She is nore like a
Comedy Movie maker and she makes and made pretty funning
movies And I hke all her shows .




L
. ‘ A Picture of a Gu.n{
. This gun was used in-afheder The man used this gun to kill the |
' president they put the man in prison for 30 to 100 years But the man
brock out of prison 10 years later and a cop shot him and kil hirp

’
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A Picture of 8 Business Man .

It lock 5 like Re works «ma big office and he at a meading and his
koss o talking about all the people not doing there work like they'
shuuld and he s off in another world he might be thinking about the

/ Jhest game he has to play with his boss terignfand if his wile will have .

dininer ready 3. he will be all hinush by the ime he get there andhave
some Lullee & something to snack on so his worry s are-over he won
the chest game and now he s happy

‘ ’ sthe End

A chwf/‘ﬂoman and two Chuldren f—-—?j a ot

This i3 a lady“with two children ‘and one of her boys hav
disease vallfseariet tever and she thing that he with suitersone ki dof,
bnan damage from it and she dont no how to tell her husband about it
Sy she 1 guing tv wail untill she gets the resits from the test at the
hospital to tell her famly and husband

-
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This shde Lt anﬁ the'cneon lhe next page were que by lourteen-__

through eighteen year old youngsters who are e&ucably mental

ly handicapped Each .student was asked to maké a shide. then ™™ ’
wnte a sareor advertsement to go with the slide ’
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A Preture of Super !\;hn
Hey Kids

oll the vitam your kid will even everneed

with Supermans new new vilam pills Mathers super \ntam pillscarrys
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A chture‘oi ;: Sun
I'm a symbo! of summer ~

| nse in the_morning and keep ;1 hot outside [ hope summer
+ hurnse and comes {¢ you can go smmmmq and gettonde Bikesand ,
for-go on inps to I..eave spnnqhemol; a wh:ie
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Resources®,
Art for the Handicapped Works
University

Pop Sen‘c.s 1978-79 lihnois State

»
Wouldnt you hke tc be a strong as superman® Well now you can
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THE PROUD DINOSAUR
] Linda McDonald . . ,

Teaching Area: Special Education. Intermediate .
Educable Mentally Handicapped

- -

Although task analysis \breaking down instruction into its simplest

unit and then teaching théychild i a sequental step by step

approach) 15 an often-utilized methed in special educaton

classroums art educators may not be as lamiliar with the term orthe

process In this report, task analysis was a very successiul approachto

instructing an intermediate group of educable mentaily handicapped
, studen!s in how to draw on aluminum foil This account also
demonsltrates the powertul smpetus & successtul art eXpenence can
ke to enCourage verbdhzahgn and public speaking *

D N N ) ):"/
- -Jt‘J
In wurking with educable mentally handicapped spudents. ] have
often tdund them o have poor sell-esteem The poor self esteem citen
. breeds The anger and lrustration that can lead to the disruptive
. +  behavior that is so lrequently associated with an educable mentally
handicapped student Theretore. I believe it to be essential to qive
R each student a suc.esstul and rewarding learning expenence upon
: which to build Art is @ most sahsiying avenue thrdugh which to .
“provide this successtul learning expenenge
Since | teach in & self-contained classroom in & regular grade
school | need to have art projects which can be faidy easily
supervised and implemented Although my studenis range in age
- irom ten tu thirteen, their mental abiliies are approxumately those of
typical ive- to nine-year-olds itis very importantthat! donotinsulmy
students by asking themtodo baby work | at the same hime, [ must not
add o thewr problems by asking them to do projects that are beyond A
their abilites T have found that task analysis (breaking down an
activity into the smailest steps) hras been the key to assisting my
studeris i Juing an ant proect o course lask analysis works equally
well in many other areas; I the studenTs are instructed In a very
structured and specihic manner theyAflc a much better job and are
. usually ~ery pleased with themselves and their projects
For example while fachmq a science unit on reptiles, [ found
that my studenis were ndt gaining a greal deal from thetext alone sol
decided to incorporate an art protect tthe Art for the Handicapped
Field Assignment was a greal incentive; My goals were to have each
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student show three major charactenistics of a reptile in their drawings,
to devélop better line motor coordination, toimprove speliing, wnting
and grammar skills, and o strengthen speech and language skills All
of these goals were met by twelye ol my studenis, and aileast two were
met by the remaining four students )

The art project that I used’was one that we did af the Art for the
Handicapped Workshop It consisted of drawing a picture on
aluminum fcil and then colonng the picture with permanent colored
markers The first thing [ did was to review reptiles and the three
charactenstics that | wanted the students o depict in their drawings,
which were scales, badkbone and lungs We discussed waysicshow
these traits. i e, if a reptile was drawn in water, thechild could draw its
head above the water to show that the reptile hasto breathe air with its
lungs Secondly, | had each student draw the reptile ot hus, herchoice
on a sheet of paper the same size as the fcil that he, she would use
later - ’

Alter each student and | checked his/her drawing to see if
he. she did include the three major charactenstics. [ did a step-by-
step demonstration of how the foil pictures were to be made The
students were then shown how to blunt the tips of their pencils sc as
not 10 tear the foll Then [ passed qut the sheets of foil, and a student
passed out the pieces of smooth cardboard. The students were
ingtructed 1o place the cardboard in the center of the sheet of toil and
were told tg fold cne side of the foil at a ime over the edge of the
cardboard | wentté each stddent to Sheck the foil and tape it down
Some students had not pulled the fail all the way to theyedge of the
cardboard. (I will avoid this the next time by giving more specific
directions and by checking after each fold 1s made.) .

Before the students started drawing. each of them used their’
blunted pencils to make a line on my sample In this way students
could test how hard to press their pencils into the loil-covered
cardboard [f they nppeehe foil, they could practice drawing with
less pressure belore they started on theirr own projecty Providing *
prdctice ime and a chance lor tnaj-and-etror learning 3 sometimes
overlookéd in the acquisition of fine motor skills The students then ..
drew the reptiles onto the loil Alter we again checked lobe certain the
three leatures of reptiles were being emphasizedin each drawing. the
students colored their drawings with permanent markers and, in some
cases, titled theit work. .

The 'results of thus project were most gratitying Notonly did each
studenit hawe a piece of art of which he,'she wag very proud. but also.
academic progress was made There was not one torn piece of folin
the entire group of drawings and every student could name three
major charactenstics of a reptile The ollowing day each student
(sdme with much assistance) wroje a short report on his, her reptile
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Atter a bq‘bf conterence with me about thely papers each of the
studentsgrarll.fpbesanted his. her repurtlc thfTlass Standinginfront -
of their peers agd speakmg was something@hat some of the students
had never done succésstully ' Having theg dwings as a "prop”
seemed to give them the self-confidence négessary to accomphsh
* this - .
The drawmg thdt I am m»lud—mq as a vigual sa“p}e wag done by
-~ Hempy, athirteen-year- olgl student whu is partially sighted, reads atthe
meiex;iave ‘and hds a serioud speech and language problem Henry,
as very proud of hus drawing and received o great deal of peer
approval asa result ui it | believe that the praise apd his own pnde
. gavehum the cqurage to give his speech about his dinosaur Although
not all of the wo!’ds were understood, everyone was amazéd that”
, Henry could put o many wards together at one time His closing was,
Tnosaur has a very tay backbbne. Hes d‘very proud dmosaur
Then Henry sm:}ed the smile of aVery proud young man

-

Alter <hudy.ng repties oo scillne bookq ina hlm and lhmuqh discussiohs
ar intermedig £ ""’\’“'" class dyew thewr o repliles o...p.. WIS a jepcit tand
presented it urally tthe Cass This picture s by a twelve’ year-old male artist
wh 1 tigiexd 1t The Prud D Dinosaur
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DREAMS, HOUSES AND OTHEh "MAKEABLES"
™ *"  Sandra Elser Ciminero
Teaching Area ArtIncludingthe Pn\mary Multiply Bandicapped

- \ "o .

As this report uniclds the readeris given insight into the iImaginatyge
thought and thé creative problem-solving that a group of chxld%

with a vanety of grthopedic and multiple hendicaps produced This
creativity is manitested in the ways ant matenals were used and in fhe
ways house designs were modified for specific purposes The nchneks
of the outcomes is a strong testimony to jhe high artistc intelligence
guchient thus group of children possesses The teacher sown Creative
approach. we gre certin was itself% catalyst for this class and is ‘a

model worth emuldtmg Innovative ways in which thi€ house-

constructing achvily was mtegraied with sccial studies and language
arts are pres»nted

’ L2 2R BN 2 BN B B BN 2R

sie ard John are going to live on the firstlloor Amy and lim
are guind to Live on the secondfloor Question.  Are these people you
know” 'Oh no the people are makeables' The attilude of

makeables was an integral part of the creative atmosphere that
prevailed as each child became motivaied, captivated and amazed by
hug/ her own creativé gtowth during the activity The activityin which
they were invalved was the creation of their own dream house '

Whenever possibie. an ant project should become ag integral part
of the total expenentedifthe child's world Edua.dhcn isatits best when
motivation becomes sell initiated This particularproject and situanon
provided such opportunuifies Integralion took several lorms The
industnal arts teachgrtame onto the scene with the construction of
the inenor furniture He assisted in cutting woud scraps or dddpimg
them tg ht the certain purposes of each child This allovhd the houses
to be assembled §  shorter 8me since art is qﬁly ong hifty-minute
period a week The homercom teacher gave her full support to the
achvity by incurporating the houses into Llass instruchion in science,
;’,ocml studies and English, which’ will be medtioned i more detail
ater. 4

A problem that is irequent with young multiply-handicapped
children is the_%pace problem. Because they are confined to
whealchair¥or are snethicientin theé\r movement through space, they

"«are sometimes stow, o de velup spdhal relaibnships Therelore there

are two aspects o my concerns the integration appreach into a total
educational expernenve and the develupmeni of the conceptol space

» ~

B ‘ 55" 56




[

* .

’

+ .
which s built up through two ditterentlessons The f&ndl results of both

lessong displayed the'use of sculptural gpace

Onginally. the students were introduced to woed sculpture and
were presented with the option ol making representational or non
representational sculpture$ through thé mampulah@n of wood

- scraps What does this torm suggest to you™ How can you make this
into something” and. or How could you put these bieces together to
look nice? At thus tme they leamned to assemble individual pieces,
creating & whole new obiect, and also learnedto glue wecd and to wait
for itto dry They had the option of decorating the sculptures by using
markers and, or gluing felt and keads to them One cutcome a
wopden hidure with craihes (o depict a handicap), was done by a yet
. mobile boy with muscular dystrophy

The concept of the Dream House dealt wi¥t the 1dea of a
tunctional sculptural space lor architecturdl space) | dad not
particularly want their houses to conlorm to the house imagé with
which they were tamiliar Rather, ] encouraged the studentstobuilda
structure that could encompass any element of invention that their
mimnds could produce !

In the stimulaton pencd, we discussed the possibility of makmq a
sculpture in which to Live ihus the house was concerved of as a
séulpture | had a tairly diverse collection ot photographs deficting
almost every kind of house (or shedter, that exists  houseson poles
(above ground ur watdx, 1gloos Lghthouses, windmulls, mud houses,
cave housgs traditional and modern houses etc We pointed cut the
unusuadicharactenstics in these examples  and belure long the class
had developed sume interesting ideas ol how they wanted tHeir
houses o lock The students were éncouraged to think of their houses
as their dream house

Each of my six students had a college volunteer tc follow their
specifications and to did them in areas in which manual skill was
involved that was beyind their capabilities All cutting of \.drdboard
.was done by aduits with a paper cutter or scigsors but the cardboard
was hrstpremarked by each child avcording 't%‘h.s, herspecifications
Pre-cut shingles and rug swatches were available along with floer
tiles, assorted wallpaper assorted lubes, felt scraps. cardboard tape.
glue. scissofs markers paint brushes etc They had all sizes of boxes
trom which to chale including round catmeal boxes The houses
were assembied with glue and tape The velunteers were helpful in
holding the ca rdboard in place while 1t was being taped and ingluing
the inaccessible places One of my jobs was to provide the roving
exacto kmite which cut spen windows and dours that the children
drew on their houses They put a lot of thought o these elements
Cardboard stnps were bent tu form stairs Sool sume utthe comments
were | mgong to put a windmill un my house  Well I m going to

- -
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put a Aoqkout nght here and you can see all the way through my
house g -~

- There ‘was no eiemeni of copying present among the children
They became so mvolved and excited dunng the piccess that .deas
flowed spontanecusly arf@ did not have to be borrowed from each
othér The houses showed great vanety Each house was built using
the boxes in different ways and each house had different sizes and
shapes of windows and dpors About "half of the class included
shungles and staurs PrM were solved with creative ingenwuty
One such problem arose with the'guestion  If there are ndstairs how
does one get up and down® The sclution will be desgnbed |ater

The following section will give the age and handicap of each
child along with a-descnption ol their house and aoy problems ihey

¥ased Finally. what each of them had to say about their housewil] be

presented ‘ . .

.« Peter 1sasix yearold wngcerebral palsy Heishemiplegicon the
left side and has extreme vision problems Hishouse has three ievéls
and an A-line rocof One tall red and one tall white chuney emerge
from the roof top Two vther chimneys.poke through exther side o the
shingled rcof and are positoned in different ways He included.a
windmill at vne end of the thouse at the top. and the bottom levei
functichs ag his garage His main prfolem 13 that he must look closely
ateverything he dees When Peter shows . you hus furniture. he guickly
and excitedly flashes each piece in your face and exclaims, A rocker

. A counter' A shde' A cupboard' I glued them together' You love i?
This 1s a slide and a curve over the end of the staurs for the people
When e wisitor vame in. he exclaimed. Seethatthree-layered house”
Itsmine' ] painted it' Blue, yellow. white, red'l made up my own ideas
| mad€’the windows and | even made a deck and a door to goout |
want {o show 'you a problem A door opens outin the air! (a second-
floor doors Maybe someone could parachute and ﬁy down WherLhe
lands. the parachute lands.on top of his head '] want to-make a
* parachute Huw do youdo it"Mrs € lhavea greatidea Maybe we
could make a fence cut there

Michael is six years old with cerebral paisy Heis a mild spastic
quadnp%eqn. with severe speech mvolvement Unusual charac-
tenistics of his house include two long.tubes which poke out of
either side of the A line rool, which he explains are telescopes _You
can see the moon. HisTVis drawn on the celing so he can watch TV
in bed There s a lung tube extending the length of the roof nside;
whidhi is a secret luokuut, an especyally benehicial addition since all of
his buddies willlive in thishouse'®ith hint He hastwolarge picture

* windows and even added a hanging chandelier downstirs

,Mary is seven years old with C€rebral palsy Sheiscpnhned toa
wheel hair with spast. quadniplegia She explained Y’df; her house

L]
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was tor a figh thet presently lived at her grandiather s but that herlish
would prokbably live in the kitchen of this house She)g.cluded a
drawing on the wall which she explained Thatsapicture on the wall
See, 1 wanted a picture on the TV screen so | could pretend [ was
watchung TV But] couldnt metal screens so I maede a wall painting
y instead +She also drew in detail on sume of her furniture
' Freddy is eight wnd cne-hali years old and has muscular
dystrophy-Duchenne Type His three-level house is attached to a
. round catmea! box and suppurted by a stick There is a doorway
between sections He chose to paint some of hus furmture c
' David 1s a six-year old with cerebral palsy Although he is @
spastic guadnplegic he 1s,able to move slowly with crutches His
house is unusual because his second floor opens unto a different sidey
from the hrst fluor He. covered some of his furmiture with felt He -
evplains, [ put wadpapsr up here so youdon thave to rollinto the wall
and go back to your bed This is @ kench with a shdie Rut it s alsog@
double stairs [ts many things  Although he painted his house red, 7

]

white and green he calls his house a white house’

JJerry is nine vears old and has mild cerebral palsy He has
guadnplegi. spastcity with asscciated speech defects and some -
mental retardation His love of dogs probebly stems from a
responsibility kor canng lor the lamuly s pets and s reflected in much of
the art thai he dues Therelore his huuse was made for Mr and Mrs

" Dog and ther two kuds Porky and Fritz They have to ciimb on top of
the mailk 2«4 o get the mail 'no staits) They ;ump outthe window to get
down They have tu chimb the housetoget up there  His house 1s what
hecallsa ranbow house® because he used multi-colored markers to
make Loes s3w3ghies urcles, squares and scrnibbles Included inthe
design s @ mult colured target on one side at the top of the house His
two-s!ory house is completely enclosed and accessible only through
tour large srregular shaped wirdows un the hirst fleor and one large
~vindouw in the shingled rool which leads to-the second flocor One
window has a cardpoard latch on it Ancther window has a wallpaper
shade Oits.de he unc uded a wire basketball hoop attached to a
wooden stick on he wall Jerry likes to hurry through everything, and
thereture he was the hrst done But he did work diligently for a iong
time . .

All 'six houses are extremely unigue and reflect each childs
personality verv successiully Fach ennstrachon reflects much

. thought and pride

7 Motivated by the chidrens .enthusiasm  and sense of

¢ accomplishament  thear hometom tem,her developed ‘her scaial

. studitz and ,anguage carniuua around the houses In the clgssroom,
¢ they would ~tudy them.elvas in felatidn tu their family and, thear?

. houses ke » e L« k which wouldinclude their house compare

by / * 50sg - C




ERIC

Aruitoxt provided by Eic:

Thas 18 one of the very unique houses ccnstructed bydclass
of prmary multiply handicapped children ages X ne,
yzars The class studied vanous types of housing and
shellers before beganning their own work Thig art achvity
was also infegrated with language arts social stud.es and
industnal aris through a team approach in which the an
teacher wotked very closely with the mdusmal ars and

spretial »duf-m.}n ~lassronm teacdner
L)

N _—
.
.

the diftereni.es and sumilantes withun the strux.tures ol the houses, and
generally become more aware of who they are Latér inthe social
studies class they would learn the lucalion of their house on a large
map Forthis hinal aspect large sheets ol paper were laid down and the
students decided where they wanted to place their houses then
property lines were drawr, reads, sidewalks and street signs were also
drawn They were inuraged to relatg their houses to other houses
and to a community Inlapguege ihey were 1o tell about their houses
in sentences and wnte a ptem akboyt their, houses (€arning to

. . L]
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descnbe something) Because of the integraton and the great
enthusjasm and sporftaneity on the part of everyone mvci&gd thrs has
been a successiul and tctal educational expenence fo ijihe students
and the teachers ’

The greatest reward of teaching 1s being a part of a childs
spontaneous enthusiasm When a child chents. Yah yah yeh.we .
have arttoday' ail the way to the art rcom. or when another exelaims

Mrs C thisis my day' you know its all wortht'

Resdurces

Most visual aids | used were architectural taken from vanous
magazines which | keep .n my resource file Others were pictures
irom Informative Pictures Pubiishers, Grand Rapids, Michigan

Booklet, Colleen Moores Fouy Castle, Museum of Science and
Industry Chicago '

A History,of Doll Houses, Florg Gill Jacobs, Senbners NY 1953

Inside the World of Minigtures and Dollhouses. Bernard Rosner and
Jay Beckerman Dawid McKay Co. NY 1976

LAl About Doll Houses. Barbara L Farlie, Bobbs Memnll NY 1975
' Antiques in Minuature, Kathanne Mognson McClinton. Scnbners NY
’ 1976 . N
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! * THE BEAST IN THE BATHTUB
Donna Miller
_Teaching Area Sperial Education, Learning Disabilihies
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This report llustrates the results of integrating art with language arts
In this case. a construction achvity emerged from the reading of a
story Not only was the group required to listen carefuily to the story
and include specific details. bul also the students had to work closely
in a team to solve their construchon problems (Teamwork is not
always easy for a group of leaming disabled students ) Finaliy. the
special educgtion teacher suggests several other ways of integrahng
this newspaper sculpture activity with reading skills

5
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lama l‘ecmmg disabiliies resgurce teacher serving two schools
each day in Springfield, Nlinois { chose to do my project at the
mormung~assignment, Wanless Elementary School. which 15 a
kindergarten through sixth grade centér The schoci populabon is
almost four hundred studenis with approximateiy forty percentof the
children living in or arcund the housing projects [ think this fact is
necessary to note because aside from the perceptuai deiats on which
{zancentrate, ] alsc.have to remember most of these children Jack the
exposure to many of the basic childhood expenences which
contnibute to a,successful school career This knowledge sheds a
different Ight on thesway | can eifectively teach

Eighteen students come to my resource room each morning The
ma;opiy of my groups average from two to four studentt per session,
but the group that parhcipated in the expenment consisted of five Sth
and 6th grade boys Our sessions last lor forty minutes and we meet
daily Three of my young men have sencus receptive and expressive
language problems With these problems they may have difficulty
following directiyns, understanding whalissaid to them or expressing
their own 1deas and leelings They all have some degree of visual
memory problems (remembenng whai they see drread). and ail have
reading levels ranging from mid second grade to low third grade
These belowtlevel readinig skills add a motivational problem 1o their
other Jeatrning problems

I wanted to find an activity which woujd motivate these boys to
read promote serbalfration and recg_il,dfatm}s relevant to the ar
project | went ¢ the scheol hibrary and fuund a short story wntten by
Kathleen Stevens enutled The Beast in the Bathtub Bnefly. it was
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about a boy who hved with an xmaqm!ry dragon like beast Zeey took
baths togethef had pillow hghts and pulled tricks on m‘er ;
tather The author gave hunts o the beasts appearance i differént
segments of the story Forinstince we lound that the beast was large.
but nottoolarge to hitin the bathtub Like all gocd beasts he was green
had a space between hus front teeth and had a large scaly tex

After reafing the story «which wad welldiked by,all the boys). and
working on vocabulary [ disciosed their secret mission They asa
group were to bund this beast Matenals which they were allcWed to
yse consisted of newspapér maskinvg and scotch tape Jreen Lssue
paper tagboard green markers and glue The only requirements [
insis'ed upon were that the beast must Iit the descnption in the story
and all hve boys must work on the construction of it (Of course |
always had some of the oid dreaded paper work visible onmy desk as
an @xira mcentive ‘o participate )

As *hey began working on the project there became a natural

division in the group Two boys with more leadership qualies began

to form the body with crumpled newspaper and masking tape The
other thike boys tecame detau recple who ook instruchons from
the bosses cut tape made ssales and roled newspaper for the arms
and legs and head As a group they worked well together

The only ¢oie | wanted to play was that of the resource person |
would help i 1t ~ere akbsolutely necessary lt became evident to the
growp that | would not tell them what to make of how to construct the
beast A couple of boys constantly kept asking me guestions which
required adecision on my part My only respogse to them was Dont
s me, corfult your team > * .

As the boys developad more conhidence in their situatidd, [ was
winazea with two things how hittle they needed me. and the problem-
solving techmgues they were acquiging and using effective lfthey
ran into a structural problem they would consult with each other and
Choose one of the suggested techrugues Forexample the boys were
stumped on how to attachthe tail to the rest of the beast Almost
everyone had hus ewn idea Fynally they decided on a combinaton
of the best ideas The tail was stulted with newspaper until it was stiff
Then using ore of *he koys as a model for the beast they

expenmented with vanous ways ol attachment They finally bultout |

the back of the beast and taped the cone shaped partof the tail to the
attschment This made the beast sturdy encugh to support it
weight Thig proect provided the necessary environment to erﬁ
that type of conlidence and Hecision making ability

Attheend of ne week the boys had cunstrueted a green beast
with twn leg3 two arms along tan with scales a rather lopsidedhead
with homs and tiny teet [n the beginning the keast was able to stand
by uself but as nme sent on he needed further assistance from a
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chair The group had met my requiremgats cnd was able to usetheir’ i
. own c/rea.hvny while working -

This newspaper sculpture is a character from Kathleen '
~ Stoven's shortstory The Beastin the Bathfuyb*This actwity in-
cluded rersemberntng detans rom the stofy touncludein the.

sculpture reinforeing bod‘y 1mage nstructing , angd
problem solving ofi the partota team of hfth and sixth grade
learniig disabled studentst

Aside from the decision makxﬁ abthties | already mentioned, ] —
was also pleased with the group s interaction and support of one
anothers ideas They were congenigl alall imes and there was never
any name calling of arguing The group was so pleased with their end .
result that they wanted to tour the school and taik about the beast they
had blult As a follow up activity, we plan to tape record the story for .

the classrooms To do this we will need to work on oral reading skills
and expressive reading
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e This project was accepted so well by my students f;é‘fAIty and the
. rest Gf'fh\school population that | have decided to use similar idead
with Sther resource groups The motivation which is generated cannot

be explaned, but mustbe expenenced lhopetd infect otherfaculty

thembers with my enthusiasm for tyfig in art with the acadermic
areas—not only with the special childdeut witli the regular child The
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© . possibihties are endless!’ . . -
. ) ‘, '
) e 7 ™ Resources
+ Boatman Mrs Debra Classroom teacher who contnibuted thegreen
L

tissue paper
Colchado, Jose D Activities in Art, Development Copynght, 1978

. Stevens, Kathleen The Beastin the Bathtub Chickel the Magazine
. for Children, pp 50-3, 1978 . ’
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/ . RELIEFPRINTING .
: Rena Sereno ,
Teaching Area Art Including the Elementary Learning Disahled

The art teacher in her report describes a mainstreamed  situation
which is becoming the*aorm in many elementary art classes She
makes a strong case lor the benefits which art has in helping the

learning disabled gtudent improye his. her perceiving, attending,_

communicating remembeling and seguencing abilites This report

. and the accompanying visual are anm affirmation of the creative

abilities of the learning disabled child and the gifted instruciion of

his/her teacher .
w W W W ; - t-- "" /

As an art specialist. [ teach at Praine School in Naperville, llincis,
in a Kindergarten through, hith grade building with a pupil poguidtion
of aix tryndred and thirty-two Artis taughtone period a week Lﬁ“u'ﬁgﬂ“-
equipped artroom A lorty five-minute class is scheduled for first and

cond graders while third, fourth qnd fifth graders have sixty-minute

lessons  All learning dxsd%hhes students are mainstreamed In

«addition two special disabilities, teachers lunction as resource
persons for these students, providing specific help

The charactenstics of the learning disabilities child, ] believe, are
not dissymuilar to many children except that behdv:ordlldehcus are of
such proportion that academic performance is adversely aftected My
expenence n the art class has been that when these children are
helped to overcome their listeming. attending and communicating
difficulbies, the qualitd'st their creative expression Is cutstanding In
fact art affords them the opportunuty to unprove percephon,
knowledge and’skills in a direct way. . )

There are nine learning <lisabilities studenits mainstreamed into
my &z class from four sections of fourth grade each with twenty-seven
students Since schoo] has opened, wé}have concentratedonauniton
line and ﬁﬁm expergnentny with linc and scund space, texalure and
contpur “This 15 our hirst extended project and it deals with reliet
ponting - —_—

The particular child on“whom | warited to focus is a creative
individual who often has hdd problems in listening to directions and
attending tu the lessoq‘mthoui distraction | will call hin George My
geals fur hun are tu hade hum learn the art process ot relie! pnnting and
to have him successtully complete all parts of the project
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-, Atter discussing relief prninting and didplaying pnnts from.” |
previous years to entice the students, Ishowed them the inking plates
the tubes of 1nk and the brayers they would learn to use Atthis point
George s interest was aroused On the blackboard I wrote the three
main ports of the assignment Part | the onginai drawing and the
oniginal drawing with all hines ‘and shapes raised with stnng,

- toothpicks tag board or rivers of glue, Part lI- the crayon rubbing n
many colors and Part llI, the two-color printing

_ The drawing was on 12 x 18 inch heavy (eighty weight! paper

and instiuctions were diven to keep the subject matter large end
sunple George started his drawing rather small, but when reminded
_ that it woyld be too diflicult to put glue on something that size, he drew
his subject, a dinosaur larger White glue was\dispensed 1n pointed
piastc bottles lor easy application and allother mighals were piaéed‘
\n containers on each table George was eager to complete the gluing
and put his onginal on the drying rack because the real fun was the
rubbing and pnnting in the following weeks To be sure the students

- had raised all the lines and shapes they wanted to print, | asked, Wil

a pencil bne pnnt if you roll ink oni?” . .
In asubsequent lesson the rubbing wasaccomplished edsilyand
guckly atter a imple demonsiration on light weight paper with broad

: flat crayons making an exact copy ol the onginal George performed

this task’without delay . ) .
The printing portion of the unut started with my démonstration '
Organization was essential especiaily at this pownf All materials and
tools had to be at hand ready tobe dispensed Six printing areas were
set up wyth ink 1ight and derk colors), inking platesand brayers The -
paper for pnnting. in this case a packegs of twenty assorted
Fadeless coldrs. was set up,lor easy selechon: The demonstration -
*was pertormed efficiently so that ail could see and hear George was
right there eageriy attentive Each studenthad to select the color of
paper and ¢olor of ink for the hirst and second or final pninting
George chose his paper and was firstin line for inking his initial
. color There was no evidence of his usual reluctant athtude He
definitely was interested intrying hishand atthe brayer He inked and
printed wmithoutany turtker attention Whenlchecked again, he wasin -
iine for a second celor In hus haste toink again, he had chosen a color
the same as his paper 1 could seuse Lie was uta ware of the duplicabon
. in color | walked by him and asked, What's the color of your paper
George’ He looked down paused, then suddenly exclaimed *
Wow' as he quickly went off.to select a more suitable conrasting .
color for printing .
Printing4xtended over iwo class peniods Each time rge was
eager to /in in the clean up He would ask to clean a spec” color olg*
inking plate and brayer He had not previously shownmmuch interest

By | -
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. L WHAT IOYFUL LEARNING' hd , .
‘'« - ° , Rhonda McDamel Downs .,
Tuchan'ﬂfpa. Special Education, Intermed:ate .
M ; , Hearing Impaired . .
-

* Although the wor@op was frutially lifnited o the prmary level, when
space permitted, we extended the, enrol]‘ments to jun®r high level
ted¢hers This repor is the result of ene such junior hugh level he.ld
assxgnment . . , P .

Thts agco uni A hne%xample of the power ari has to facilitate learning
vocabulary In thig situaton, the classroom heanng-impaired teacher
teamed op with the art teagher dunng a sc1en?:%—?g§?ed unit This
repqrtand the following ene by the afl teacher demonstrate the virlues | - ]
which a team approach can have in a classroom It s also significant
., that on the ESIS Hf thus one exrganmeht the special education

. tea‘,her 18 asking the pnincipal to alter the arl teacher s schedule so

’that m.ore of these integrated art and acadermc lessons can occur

S : i X rE
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I am par of a team-teaching effott for a science program Four. ./~
. . spemaleducahon teachers and one science resource instructor have
jethera special cumculutn lor eighth- and ninth-grade students . A
whux%\re ‘specialneeds. The four classes haye been combined inf3
¢ groupd placed according to ability” levels These students ihclude A
marked heatihg ;mpcared-(Hh. deal learning disabled (LD), educable
mentally handiCapped. { (EMH). and behaviorally disordered {BD) .
students These students ignge from having gifted abilites to being
non readers The lour teachars each take a group who achieve at
Lasically the same level and adap! matenals for that parficufargroup
My science class consists .of two deaf students (needing tolal_ .
» communication). two heenng impaired students, four LD sludents and
., one BDstudent - v
A major problem whfn-my gpoup-has been deve!oph‘nq sctence -
. vocabulary Recently we have been smﬂqu the weatheréand words
.like ‘realtive hunudity”, ysaturation”, and psychrometer’ The very
size of these words scared my students' The arl teacher. Wanda -
.Riseman. andd decjded to fry togive the students some type al visual
fmage wim’_ﬁ;bn,h they could associate their vocabulary words At
. itsell provtdes a mvtwahng lactor for most &f my students, as the arl
‘teacher has good rappdr with them We wanted to motivate the
. fdents in, the study o weather and present sciende as sqrpethqu

» y .
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. other than big woras and expeniments We also wanted to impove
- self concepts and individual feelings obworth The one BD student has
/ several physical as well as sccial disorders He has displayed vanous
" lypes of behavior from being aggressive lobeing partially withdrawn
Lately he has started responding well to some physical reassurances
and praise | wanted 1o see if he would present hus fimished productin * '
fron® 5f the group sdthat he weuld have some verbal interactidn with
them We shall call this student H for this paper s purposes .
First Wandadtatked to the students about symkols and how we use
them every day She used examples thatlthey would recognize like
red for stop, a stick person with a skirt for a @il and non-verbal trattic
signs Next we tock i it ot the vocabulery words on which my class '
: had been workifg for the past two weeks We wrote one word and its
definition on a slip of paper Then we passed the hat Each student
. pitked one word and detiniton We asked each student then to make
a symbsl forthat word We wanted hum or her to explain what that
word meant to the other students with only pictures Some students /
« \leok nghtofi on the project and came up with some beautiul ,deason
thegir swn Some students required prompting and a few needed
suggestions from us on how they could demonstrate their word
H sat quietly until I approached him Then he simply put his head .
Jown We began talking about his word (psychrometeri— what you
did with it what it measured how it worked whatitiooked like He stil
could not form o mental picture of his word Finally | found a picture of
a psychrométer from our, reading, He b:aqan wOrking ag soon as |
walked Gway When he was finished, he threw the picture before me .
¢nd sat back down Istudieditfor a minute and then [ asked him how
we turned it withOut a handle He gave me a sheepish grin and started
tc.add a handle The'n he seemed dissatisiied with his results and on
. his ovn, he got another piece of paper and began againd The fact that
\ H o0k enough time and pnde to start over is reward enough He
usually kas a short altention span or ddes nothing at all, but he
completed his project without any more encouragement
We collectedtte art projects and the next daY [ had each student
stand up In front!}f,ihe class and show his/her picture to the other '
students There was a ligt of al] the words on the board We had each of
the students write duwn what he thought that picture represenied s
When it was Hs turn to show hi§ picture, he acted disgasted with the *
whole thing but one could see a hunt of self pnde peepingthrough
. . Next wehad each stuydent get up again. only thistime they hadto
" talk about thei; drawing They had to explain what their word was,
what it meant ho' it was used what il looked Jike and anything else
that would help make the others remember that pi&ture with that word
This activity furced the students to communicate with ther peers—
aven ke ‘lea{ stud?nls [ ohlyunterpretled at the end of their presr
. ~ ’
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entahon to make sure that everyone understosd their speech and
signs H wpserftbarassed to talk about hus pictire buthe did reply with
promphing 1asking him gueshons about s drawing and nodding at
his answers) When everyone had talked about his or her picture we
mxed up the pictures and had everyone numbér their papers 1-12
With the vocabulery words Listed on the koard they had to match the
work with. its picture Tke results were ternfic' Ten of the eleven
students got 100#% unciuding Hy The only excephion was one stitent

N

o

A behaviorally disotdered hifteen-year old student drew this

' p.oturesci a psychrometer dunng an integrated art and” -
wrence iessch The ckce was speaihcally working ‘on .
sewaoe wocabular; and ways of visualizing particular
w rds that were Ass,gned 15 thems -
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who refused to participate and did noteven turn in a picture He gota
€7 % on his answer sheet soevenin this situation learning didcoour

[ am thoroughly pleased with the results and | have already had
requests trom my students to Mo more 3 cur sclence weords with
pictures' We- are presentng this expenment to cur bulding
principalin hope that sumething can be set up nexi year where the art
teachers can have a pencd set aside to actas resource aides for the
students with their acatlemic subjects What jovlul learning'

!
Resources
Riseman, Wanda Arn Teacher at US Grant Middle Scheol

~ Spnngheld lllinois

Sprngheld Area Aft tor the Handicapped Workshop Frances E
¢ Anderson Iuse Colchado Pat McAnallys Ianudry 12 13 and
February 3 1979
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LEARNING.CAN BE EASY

Wanda Riseman

Teaching Area. Seconddiy Art Including the Learning Disabled,
Educable Mentally Handicapped, Behaviorally Disordered
+  and Hearing Impaired

\
As explained in the preceeding report, this account is by a middle
scheol art teacher who enroiled in the Art for the Handicapped
Workshop knowing that the matenal would not be geared to the age
level of her teaching This account is evidence of her concern and
commitment to her tudents and to her own hield of specializahion Th
, editors lelt it would be of special interest to the reader to see how two
teachers could team up and work together solving some learning
problems for speg;al needs science students The fact that this
approach worked so well isa tesimony to artas a motivational tooland
to the commitment and expertise of the two teachers involved We
applaud their efforts and their results

3
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Regardless .{ my personal philosophy that art should be treated
as sumething more than a separate enfity in education, | have been
forced by the ngidity of scheduling at the middle schdol level to deal
with il basically that way For years | have campaigned lor resource
hme to integrate art with other subjects, have been promised it, but
conaistenily a heavy studeni-lp:cd prohibits such aninnovation at my
schogp! All art classes, are elective with learning disabled, educable
mentally handicapped. heanng impaired, deal and behaviorally
disordered students mainstreamed into them. P g

* An énnching and challenging opportunity occurred this school
year with the arnivail of a class of four déal studenls to our school and
into one‘oi my classeg With the help of their teacher! was able togain
some knowledge_oqun language so communtcaton is possible, if
limuted | watchet] with.amazement as they developed skills in artar
communicated vistally ' with great facility - W

The Ast for the Handicapped Workshop gave e theungentive to
inveshgate. whether visually depict ‘6a concept I another subject
would make learmung more meaningtul for the deal and at the same
time be a catalystior communicatiof with other studdnts with heanng

Their teacher {also a workshop participafit) hes a remedial
s¢ience class which meetsdunngm faton time Jtis composed
o} learnung disabled, behaviorallp disordered, heanng impaired and
dbol students The dificulty”®! understanding science terms is @

»
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. commonly shared problem so we decided to tackle itin the following
manner .
. We first talked about symbeols as words names and signs that
stand for someone something oranidea | then introduced visuals ¢l
sptema'nona'. trafhic symbols and the students related what the signs
tell us t¢ do through the use of nisual symbols and the absence of
words .
THeir task was then introduced to relate anidea to the rest ol the
class by using a wisual symbol or pidture approach Each student
, then selected a science term and deﬂmtxon out of a hat end great
secrecy was encouraged Scrap paper was turrushed for planning
and then their soluton waslobe putonan 11 x 14 piece of poster
board wsing markers for color when desired Withoutinstruction todo
so they scattered throughout the art room very protective of their
secre! mussion
Ste one of the deai students received a shp of paper on which
was wniten, Evaporaton the ghanging ¢f a Liguid to 8 gas At first

. Thia vicual example of Evaporaton was drawn
by ateen age dedl qurd The drawing was done as
‘part of alessan nwhich students descnbed visual
* i the meamng of diflereny scientific’ terms

13 [} » -
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she icoked perplexed. complained that it was too hard, then all ol a
suddern signed to me thatshe had a gocdidea Hg: picture consisted
of a tea kettle of water on a flame with pulls of steam in the ar above
Clearly the scienthc concept made sense to her She worked Fuickly
and asked tor ancther term and conhidently began anew .

Atthe next class meehng we attempted to evalliate the success of
the pro,ect with a whitten test based solely on matching the terms to the
appropnate pictures The resuits were sumdar although shghtly
higher than pastsubjectve tests We were not satished Each student
seemed o have a working knowledge of his. her own term.but the
wthers_terms were somewhat elusive We decided perhaps the visual
efforts should be shared verbally as well lor more complete
communicaton

Sue s speech s understandable although she hasa profoundloss,
and naturaliy relies héavily on visual means o learn She did well
even i the hiystevaluation attempt with oniy four errors but the more
complete second approach yiesdedsher a perfect score Perhaps the
most gositive outcome of all was the improvement of Sues sell-
sunhdence in usitty herspeech She wasse proud of Mer work thatshe
shared 1t without hesitation . .

With the second method of evaluaton the class results were
smpress.ve too Of the eleven students in the class, ten had perfect
s-ores and one hada U- [ronicaily the student whodid pooriy was the
only class member who did not cemplete hys picture Could it be that
his 1ack of paricipaton in the total class eftort resulted i hus low
ath.evement” The evidence s tow scanty to make such an assumphon
bul the :nwlvement pnde and feeling of commern purpose teltdunng
this achinity was an exciting expenence for me The students have
asked for more and needless to say more sessions ntegrating artand
science will be planned for this group Their response was
enthusiastic and they felt special in a posiive way One student
commented That was the easiest A" tthever earned’ .
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) THE FOUR “R’s”
(READING, WRITING, ARITHMETIC AND ART)
PLUS SCIENCE
Mary Chilton
Teaching Area. Art Including the Mentally Retarded

In, this report. the art teacher descnbes ways o book-making achvity

can make learming and reinforcing miath, ‘science. reading ond
expressive wntng skills fun Additionally, this group of students -
further developed many art skills {hrough their work on the project. /
These skills included pnnting, folding, cutting, measunng, designing.
identifying basic gecmetric shapes and stitching As the reader may
Ralready know “these art” skills are important to other academic
leamning as well

. - 11 ~ L]
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I teach art to middle school students in Geneva. Iliinois, 8 lovely
suburb about thirty five miles from Chicago In our school we have
two clagses of children with varying degrees of mental retardaton
These children are drawn from an area consisting of five school
distncls known as Mid Valley Special Education Cooperative My
project was done, in the seventh-grade room of Ms Colieen MacKay.
The ffteen children range in agé from twelve to thirteen and have
abilites around the third- to fourth-grade level

These students were working on creatve wntng and
composition skills They needed a placeto put their personai thoughts,
so we decided to make a booklet The skills needed were many and .
vaned This booklet would provide an opportunity o’help reinforce
the classroom activites with measunng, couming- following
directions, and shape and color discnmination . ‘

" The two books in which ] was mostinterested weredone by ‘Q, a
thirteen year-old with low third-grade ability who also has wisual
porceptual difficulties, and by K.” a thirteen-year-old boy. Khasa
mild form &f cerebral palsy invaddition to mental retardation

The first day the class came to the art rooin. both K and Q were
very nohiceable K wasextremely excitable, was unable to sit stll and
was very vocal Q wos quite-a talker, was restless and seemingly N
unable {o settle do®Ti to work. Her Jack of auditory disermmunation was

* evidenced in her inabulity to comprehend and follow directions in a
lorge group achvity The fitst thing we did was to make name buttons
to wearin class 5o [ could become better acquainted with the chiidren

+
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On his design K made fun of a koy in hus group | did not want to
encoureds X s ant swcial behavior so | did not make his butten
In the next ant class we began to discuss the many choices that
had ‘. be made staring with the selection of wallpaper tor the booklet
aoer Nert the shuldren had to measure the wallgaper so that the
ardbard used Isrstiterung would it correctly Q had great difficulty
W biowing these direchons This was a problem for her all along the
i Alter measuring and lolding aleng the fines we applied glueand
pressed This was especially dithicult lor K who is guite hyperactive
and w~ants 'o ke sk places at,once doing seven things His
fela,.203 parern of verba, cutbursts and hyperactvity caused
definite negdatve peer reacton
The next s'ep was tun foralj but a problem tor Q@ who égain had
tro ubue with dirgctions We used geometric shapes and hnes to make
wur bloek prnts whaeh were usedforthe inside -overof the books The
~hudren expenmented with cowr and shape betore making their
srumial @esion Sn what o use Q mixed theasoldrs on the trays and
binoks whule uthers needed the pure colors Needlesstosay they were
Jp‘w"t and did Rt hesitate toiet Q know of theirdispieasure However.
& was R L0 who dis_overed that she could make new patterns by
twWISINg hier k.ot i the paper This exciting discovery gave her an
opportunity to demonstrate her abilites and to shine  a hitle From
-this ime on (Q began to show more interest in her work
’ The wiass as a whole also showed adebinlte improvement in sccial
,mteracton They shared coiors and stnng blogks and then all pitchéd
it to do a super b cleaning up

HNhuie the prints were drying everyone got busy with spelling in”

wrder 1o plan the ttles lor their bocks Alter some practice, eachfhuld
wrote hus, her titie arld his. ker nametin hus. her book The next
discussiun _onuerned a deccration lor the titte page Everyone
decided wual he ohe wanted and proceeded to use markers and
celored pencxlq to complete his/her 1deas

At this tune & really b3came interested indoing a goed job Now
she watched and checred with the teacher to be sure she didn t make
mistakes K s, dem onstrated remarkable seli-contrgl as he drew s
he use Jf tao _turbneys He very careluily plannedmstihe nght places
{or the red accents

Ner! the «hudeeon had tofcunt out twenty pdqes tor their bock,
buod them atid hade them punched Their last choice was a color of
730 that matohed Ut contrasted with their book. They had o thread
thesir e e ~g-w the bof b tugether and then tie s knotand bow Much
to my surpnse K whufhad earlier made fun of thdse at his table, now
was anxuus t help Heheiped others io thread the yarn and held his
firsges WL -ewer s kntsh He stayed ol hus work area didn t bother his
Leaghl gs and FAhe {bdone -allimprovements over his previous

oy

.
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Aruitoxt provided by Eic:

These books were made b’y two students from a tlass for men-
tally retarded children One of the students is a thirteen-year-
old qurl with visual perceptual difficulties Theotherstudentis a
thirteen-year-old boy with a mild cerebral palsy involvement
(the house with two chimneys) Thus project provided oppor-
tunities for vanous achvities measunng gluing block printing
spelling, wnting countng and sewing -




' -
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behavior Meanwhile, Q was better able to follow the directions giveni

her I lound that she was better able to comprehend the actvity when

given individua] attentton and help She stll inds .t difhcult to funchon

when faced with many distractions and voices

This was a successtul project We were able to develop math, .

. . science and language skxlls by means of a creative experience which

made learning fun¢ j’ : :
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ART AS A POSITIVE ENVIRONMENT -~
- FOR THE LEARNING DISABLED <
' Jean Tamminga -
Teaching .Axe‘a Elementary ArtIncludingthe Learning Disabled

i L »

-3

This report focuses on some of the. posiive aspécts of having learmn-g
disabled students integrated intc a reguler artclass We suspect a
key factor in this successful integration is the good rapport between
the art and special educafion teacher Here, the art teacher relates the
results of a very successiul inlegrated art and sccial studies unit i
which her sixth-grade students studied heraldry and created therr
owr. crests and related sack puppets. These two specific lessons were
— imaginahvely prepared by the art teacher lrom two bdSic artistic
processes covered dunng our Art rt for the Handicapped Workshop

] . LI B B I B A ..t *
Teaching elementary art in two Cicero public schools affords me
the challenge of exposing four hundred students to ilie wonders of
creativity and expression ghese studefis range in age from five to
thirteen years of age and iu_'xcludé’ one group of intermediate grade
leaming disabled children who are presently iniegrated into a sixth-
grade.opt class Pror to this year.the students in the learning
disabilities class were a group unic themselves and I had them as a
special class for three years. Accordingly then. I have had a chancerto ,
assess their progress over a long penod of time and will include such |
r. observations about T and ], the two learning disabled students | have
~ , chosen 1o include 1n this study. . ‘
T. whoiseleven years sld and in thesixth grade, hasevidenceda .
major deficit in visual mpdality ispacial onentahon and se¥juencing;
tnformation secured from the special education teacher reveals o
gross motor misual conceptualization problem, fine motor-poor body .
imoge laterality problems, and 4 slow auditory molor response
. Socally. it was noted that T was $low to process social cues and,
although not verbal, nonetheless was a participant Inlegrahon was
- - recommended in physical-education, mysic, art and possibly
**  matherpatics [t was further stated that T needed an auditory teaching
emphasis My observations gee T as a very imaginative. eager.,
industrious student, filly capable 1n all art media. .
J 18 ten years of age and in tﬂphhh grade. Recordson] indicated a
fine motor laterality problem, inconsigtent reversals and visual-motor
. difficulties He. too, has a poor body image and poer spacial
awareness Like T, 'has aproblem interpreling social cues ] sauditory

w—
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cﬁannel appears tob(é the st;onqest and it was recommended that he /

/ She integrated into art, physical education, musio gnd library My
~ observations see | as a somewhal tirmd yet eager, parthcipant
Although ] evidences sume ditficulties with manigulation of matenals

_/:.. . \e g, cutting cardboard, pinching clays. he nevertheless comgpletes a

@roject with gocd results and is highly motivated in each task Both T

. and | are integrated yiteFmy.suxth-grade art class which meets for

> ninety minutes cnce a week, and they parhcspate in the regular
fumeulum '

. ¢* Included 1n that present clrniculum as a result of the Art for the

Handicapped Wor}g’shop I selected two particulgrart activihes forthe
entire sixth qrade !Marker DrawingOnFoil and Sack Puppets The fol!
proiect, being ahqﬂy and professional looking with its sparkling color,
appealed {o me; and. therefore, | fell it would 4lso apgeal to the
students ltisa sa.access-onented proxeck-—;t locks great whatever the_
design' Besides that, the idea of this technique combined with a
personal. crest is unbeatable' Accordingly, the ptuject was presented
as making one s own persondl Heraldic Crest’ (Like knights of old).
shuwing important iacts about one sown hentage. personal activiies
and desires The class was encoutaged to des:gn their own crest to

. depict ancestry, parent <coupation, favonte actvity and so forth =

Sketches were made on newspnal, and after approvals cardboard and

heavy duty icif were given to each student Sketches were transferrgd

to the foi} either by re-drawing (with pencil) or by placing the sketch,

. atop of the loiled ca;dboard and tracing ovet the lines of the design
Once the design lines were etched info the [oil. permanent marker
colonng was apphed as desired '

Every s: enthad asuccessiul project TandI were noexception

T s crestrevealsthe sngkes he likes to catch. hus mother s work activity” .
ot sewing paper into ooks and his uncleg s télephone Lineman job T
piapned his space well. & considerable achievement considenng a
- major dehicit was hoted 1n hus spaciai enentation and sequencing The
step- -by-step process of developing the art prmectcerta;ﬁly servedto
reinlorce proper sequencing—discussing possibilities, planning an

idea sketching that 1dea on paper secunng matenals prepanng -
cardboard (with the foil shiny side up and folded over the cardboard), ,
taping. transtemng the design to foil. colonng in dreas, drawmq
texture lLines on design and. hinally. explaintng the symbols to the
viewer T +as shown remarkable progress in his art work since last
year. when shapes were random, not contained. and when color was *

5 apphied in blotches, not controlled T wasenthusiastic and industrious

¢ .10 this project, cdmpleting the example enclosed as well as a second,

. finished crest to takerhome along with matenal to make a t

] too eageriy approached his project He chbse tomake his crest
-like that of the cid English knights (a display was on the board) He

o

-
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. labored over his skefch of a bear copied from a largesphotagraph Lo~
However the bear apparenty couldn t be contauned in the space of

the knight s shield so .t was emutted on the inal work. Nonetheless hrs ..
spaciel awareness problefn received a positive boost from planning

the use of a given space and the ‘expenence of drawing small detdijs
benetited fine-motor practice, which ] apparently needs Like T, hook .
hiome matenals to complete a second crest

-4

Two sixth grade learmung d;sabled students designed these crests as theresult .,
24 unit un art and heraldry The particular combination of art matenals u e,
permanent marker drawing on - silver kol was especially suited to the sogial
studies unit and was a strong positive monvahoml factor

»
.

The second proiect presented to the class was Sack Puppsts This
project 1s & good introduchion o the c®ncept of the thitd dimension
and emphasizes,creat.vity [l alscalfords expenence witha vanety.ol -
medis sch as paper pipe cleaners, felt yamn and cloth, and it usas
many techniques mcluding cutting, pasting. bending wire, drawmg
and problém-solving regarding placement ohperts

In addiion. while puppet meking reguires thinking cnd
planning. i also allurds the element of sponteneity as development
vecurs The ninety munutes of Jass ime flew by as Students enloyed
creahing their puppets which includedSesame Streel charactersiBig

f Al \
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, '» Bya Cockie Mons*er{qawcnan dengers,end drummer .yazn hula

skms swaying), blue-jeaned teen-agers, witches angels Leavers,
. . *bunmes and a shining kmqht and gwinged draqonﬂlhe knught and
. the.dragtn’ were Isand T's 4nd I'managed to rescue T's dragon from:

. being slain'in order toncludé thefamples Acthg Sutlittle skits adds
«  to'motvation for crealing th&puppets in the hirst flace Of course T's
{ . . dragon having wings as well as arms and legs, probably could have
gotten away on xts ewn This puppet evidences remarkable symmetry
mplac.emen! 7dy patts T asked me to cut the pipe leaners he
asescied wigluters or heavy scissors needed here) bu'f he did aft 2|
bis uwn assembiy comp e}e 16 the deep red, fire-spithng pipe cleaner
juting dm the mouth
" ls mght,pup{,ei sports glver armour complete with@elmet and
'nser He asked me to cut the cardboard to support the shield I also
ggested the ¢drdboard tof the toppart of the helmet whichi covered
e ol From the Mapeer Drawmq on Fail project ] remembered that~  °
e he needed a permanent blau,k marker to make the eyes, nose and
. cther Lines of the, v;sé to stand owt | had placed the arms ip good
« proporhonand re&dy tor auhon ‘.-nth asword in one hand ;and ashfeld
* 1n the other g '
One additional amp,;rtam beneht from the puppe! project was the
A somal interaction 1t created Each student enjoyed showmg and &
shanng hus creanun {o uthers, resuiling in posiive uonversahon A
womphment from-ones peers 1s most rewarding
In summaryfthen the two aftprojects tned were very positivé®
. ekpenences lor the studsms and for myself Ih view of the tact that T
u and] are inciuded in a group of twenty-twg Childrén, ey work pretty
. . & thuch on therr uwn excepi lor the observations suggestions and
/. . assistance given to all students~T and I rank 3mong the most
productive and enthiusiastic members SMthe class Ith been exciting .
p ‘togae both of them gaining control over their #idividudl visual and
N perceptual prublems Behavicrally, 4o hey hitinto the regular class”
. relatng very wel with thér peers in conversahorrand acion 7
That T and ] have pade such line progress over the Past three » °

. /%ears s must sgrtainly due %o their dedicated spocxa} educahon
.. ' teacher She has & auo\graqed a good Taprort with me and that has
o undoubtedly keed of Leneiit to the children Thatsarie warm rapgort ¥
s s « also exsts ketwéen the children and mﬁeli Hopelully { ve he &
s f them s their worid a ttﬂe'bettemhrouqh ast andﬂter all that s what”
cy educchcm s all about - . > ’
- * l - k] .
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h' - Resources R ©o.
Mrs Ka!hleenMcCauley, Special Educahon Teccher Lincén School
Ciceroll -
" Mr George{Capper. Pnucipal, Lincoln School Cicero H -
Activiies 13 Art by Jose [P Celchado y v
Large display mural of Edglish crests, magazines, pictures
. Completed examples of project to be doner ) ,
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THE INVISIBLE HUMAN BODY * .,

% p . Stella Davenport .
Teaching Ares, Language Arts Including the Learnung .
Disabled and Behaviorally Disordered - . .

I

In this report the teacher presents an exciting vanation on the Aife-

- sized portrait Because the actvity relates directly and concretely to
thap individual student, it has an added motivatenal factor Through” ‘o
the achivity. the student must research the :nternal body parts and their

siions and proportions as well as build on his cutting gluing and '°
Wewing skills Thus the activity is aningenicus \ntegration olart and
science 2 .

* -
. A S

* NN A F N ’
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As a language'ants teacher, | work with a group of students
between the agesof esghtand thurjeen.The children with w}fqu worh
have learnin® disabilites and behavier disorders :

. The purpose’o! this project was to provide a student. John (not his-
real name) the opportunity & use art as a means to stydy the human
body John is mne years bld He is¥arge for hus age, has difficulty
aking iriends jacks locomotor proficiency and has poor eye-hand
coordmatron—l-ins’v;o‘ri habuls are poor and he is incontinent (aftera”
ph ysmaléxa_m‘:gchon itwas deternfined the latter is emohonal and not \
physicall a
My hirst goal in working with John was to find @ hme whenthe twg
of us could be alone to work on the art project He hadread the chapter
in the third-grade healih book and was very excited dbout starting the
project Once . was started he was very eager lo spend any free time
working on it Ve did most of the wor®dunng reesses - '
"My second goal was encouraging John to t}_ni‘lk big’ and
. xmprové: his cuting skills Earlierin the school year he had dithculty in
getfing hus scissors to cut paper | tned the scissors and they worked
perfectly) theretore activities using the scissors are heeded .
Another goal was o have him create sdhrething unigquely his
own This creatiun | ho‘ped, would ledd to an understanding of the
body parts and their functions . v !
In the Art tor the Handicapped “Workshop n E*5t I‘buts leavéds |
_ and melted crayuns wgre sealed between waxed paper Se, 'u'%mg
waxed paper cunhstructon paper of variou color® magic markers

+
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and glue, Johp made hx own invisible body similar to the one in the

*health text ‘ -

[ 2ut two sheets of waxed paper longer than Iohn ¢ hexw:’;hd
sverlapped them abbutl an inch A hot won wab used 1o so¥ the
wverlapped ares thereby making cne sheet of paper wide én-odqh-!or
us ¥ trace arcurd bis body with a black marker |

Next the body parts .were cut and glued inside the outline = hus
brdy Usually several drawings of each organ were made Atheugh

"ne reed he constantly somplained about His dra wing skiis His nrst
deawings usually were much tos small to use iapprorimately one hith
t t%xze; He realized this when they were placed within the cutine
on W waxed paper

* " 1 .~uld see that he needed more guidance s instead of iving

" himalarge sheet »f cunstruction paper he wasqiven a piece that was
3pproximeately the s,ze needed fonthe organ He then tned to make the

nrgan as big- ad the faper This technique worked much better
alth~uzh he had tc ke constantly reminded totry to make 1f as large as
the paper ‘ N

Al hmes he becare frustraed When this happered we would
S'op 4 munute o lc sk gt the example in the text and talk about how he
migig! draw ) o, ‘ . .

When n¢ 0r34ns were drawnvhe managed 1o cut them out but
trund 1f Quthult 15 cut along the lines, drawn Near the end bf the
proect ' he happily zommented on his improved ability with the

"Seissors. . .

The body parts (brain, larynx stomach, lungs heart PAnCreas
liver gall bladder lafge and small intestines, xidneys and unnary
bladder/ each cut from a differend color of consiruction pager, were
Flued in plat Red and blue magic: markers were used to draw in
veins and arfenes on the legs and arms -

The entire sheet of waxed paper was ther covered by two more

' stnps of waxed paper A hot iron sealed the paper together and John

« had his ~wn invisible bedy * ’
A srhall example of each color of construchon paper was glued to
lined pagper andthe name sleach organ wntten besrde itto identity the
befly parts Cutting these small piecés of construclign paper was
extremely difficult and when he became frustrated, he rescrted to
feannd instead of Cutting

The project helped John s sell-concept He proudly told other

Hren who were cunous that we weredoing somethihig specialand

would tell them about itlater Others questioned him about the project
and fhus pleased him It did enablesme to spend time g@one with him
and give him the attention he seeks Hopehilly, this project improved

Iohn & ability to use a spssors and made the study of the haman body

* more meamngful,
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“BOY, WAS I SURRRISED!
. Bonne G Waits | |
. Teaching Area: Special Educatidn, Intermethate \

Trainable Mentally Handicapped .

L M

In this report. the special education teacher describes the results ofa |
less structuted approach to an art activity with & group of trainable
mentally handicapped children, ages nine' to mwelve It 12 & hne
documentation of & freedom wathin hmuts ' approach and the way this
appreach can spark spontaneous expressive language in ofuidren
We commehd the teacher for her willingness to try this approach—
one with which many teachers may not ai ays leel comtortabie. The
results of this approach speak for themselvts. ’

- » & -

As a special educetion teacher traifiable mentally handicapped
(TMH) level..] teach at Douglas School, :8pningheld lliinows It 15 a
public school which serves a population of around eighty-eight.®
mentally hendicapped students—ranging in age from fve to twenty-
one years old The IQ levels of our students nge from around hifty to
hity-five to anywhere below this The § cully consists ol seven
teachers. dnd esch has a seliontained classroom 1n which
socialization, selt help language skills. basigreadiness skills and ail
daily iving skills are stressed Wejnave a traveling artteacher one day
s week, a trayeling music teacher two days a 'week, and a traveling'
physical education teacher who is in the building eachomorning tor
two hours We try to incorporate these vanous classesintoourregular
wark since each special’. class 1s not provided daily ’

My classroom 15 compnsed of ten TMH students ranging in age
from mine o twelvé years old Besides having low intelligence, some of
my students also have problems controlling their hne and ghoss motor
skills (difficulty walking, keepind balance, difficulty eating. cuthing,
pdsting, coloring) and problems controlling behavior unabiiity to
contro! feelings of frustration. étc, thus fhey act out by hitng
spitting throwing ghasrs) ‘Mo dents have relatively short
attention spans and somgphave unintelligible speech at imes

Many tmes we do {ant® projects throughout the vear (Generally
tHey, are .things done to rgmtorce skills we are stressing —color
reccgnition  colonng fracing. chttmq, gluing. sequencing size
relatonships and shape rgcegnition .

‘ L] * 4
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Beraquze i e nsight gamed trom sur trst Ar 1or the
Handicapped Woresns T A ,2ed 4o be mord hang oste inmy
approach  With amazngy Wondetiu resui¥s' 1ose Colthazs oegan
wur workdhop wss on by placing our groups o anotrer pianet He
A, WED 448 ": Stéare e Crature :S.XT:} rewSp3psr nd our
PR ALANGES T e L Tuy BEALSUDS RIS teele WINE 2N TuT UWh
mraatirty Wenadias .l Ahun L o feate 4 beilig T, Se w SEapaT
Wt il zary e T gieen) ond ions Surpnspgly allg s aps did
eri We, anerettre L 3eT,0e0 Ty s r'yp? starash.y Wy
rranabie mertasy nandhicaggied Tlass -

Thes Zany 270 bink was ifead 12 My 814 studenits &ﬁendaxg& due

v, weather Brod ded another rasin o explire arew dea']nknnad
W students rete, the sorv o Bach Sther 30 1 could determinethelt
rfentton of the tae | wer, -el 7t some famul ar and scme notse-
bam.ar Ar marerais on twe fables These inclyded all colors of
C RSt LN P AEET A TTLCTS LACTRSITUCHON PADSSTUares that weme
1 » | gipe ceaners J.ue | sCISsOTs yarm., small papsr plstes
orayens pEnois A 'white stemlicam chips Then the class re newed
slltre g ~t.res ot ammastrom {nelany Zoo Instruchons were then
qrsen tree s ass v N and na . NIGJS<0T Ine rable o make helr
bavorde srerra. o 'ne zoo ihnby could use any combination of
matenals they msted Tolstthemibave acompletely self done proect
Jearatmy desk -2 the wav g X

e

rd did nct iook at any steheir wk
Wb thary workest Wrat acndetiul recuits’

The g7 4, 28 s p17 € was v deferminerelention - stery detals
and v Lnersase aMentth spAn; It was also o renforce students
indeperdent use ot Ak tre A mgrendls availakle and to remntorce hne
e T T T art 37hYET AIT0 nejped toremniore their conosptol
brdy shapes and ¢ gure ground relations  Ancther goal was, to
s pouraye 3 Crewr dp{?ﬁ::’:h o) tbe“ﬁn expenencé on the part of
Mudents who up o s fme had been familiar with amore structured
sppra.bh - .

True pterest e 24 the _hildren was guite high [ had set aside
oty hvee mmLmabes T this lesonn including story tme, Ader a very
v e XY sy e L had ¢ cali the achinty to 3 haltto clean
ug 0 3o horee ‘The  hudrenswere sery excited about their pictures

T migher turc hieming students tnggered the use of some
SRt 1% Tul B 35 Bg# Seanels yarn et lfong studentwnulduse an
'rm/nats_arzm another would want to One wanted ‘o make a rabbit
soveral then madé rabbits—allin their own way though Thus allare
ohi losed s g e vanous methodst e )

a, dnp ture A B LDV NS and allthernameshavse becn cronged)
made 8 rabeit 4 o nibkittor the zoo He e got whiskers and €ars
and twn t(: oty tr Arrots people give lum ‘Bobby was the one to

‘ start the mbeat theme .
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. Thess twe 200 animals were Sreated by a twelve. year<ld famab.e menany '
— handicapped boy top, and a twelve jear old Lown s syndfome gini bortzmu

The boy remarked abcut his work  He s"gof whiskers and ears and raotug
toeth for _amrcts pecple quve i Thequrl said this abouther g cture Back

Watts big trew bag il beeding rabbit Obwviously the art achnty tnggerea
spontanecus language >

LY




In picture B Mary first drew arabbut locked over arndsaw Betby L ¢
.. had pipe _leaners and small peper sguares and prooeeded o acll
* — ter ratk.t up  Rathit Watts -b:g 1ro=~e—.,.q qirt feedin g rak,t
Mary was veryproudother: ”'m:nd wa¥one citheasicres it anash
. + inpsture C immy made a sat To desonbe his work Tim y said
Thus is 8 =3t with ears and whiskers Heres the sun FORNLg ' ~ the
/Sow Trcle and a star red yarn. cause s the best picture [ gver
2.8 unmy sarather uga iurr*.,onmq's* dent nJny recm and w48
ey ,,.,,"ror* ~ith hus ggeaton hmmy also daa pithuré 5, s an
eaphant will 120 0 g 2 nose—andd 100 tat He was not very pacased
w.'n 'nls pootare and thus dud no! want 1 hung
P.c‘u'c- £ was done by Ricky—a toy whe has a very shont ¥ -
AYerLoN 3pAn A6 da!fl,ui'? with ine Mmoo skais He ﬁ:rxe,“ﬂ:; and
N hara '@::ed‘e rus  Liunt 15 ne called nis pootute He was VERY

prod ¢ . - - -
: P. tare T was dine o Emay She wen'.n'o qiea’ aeta, or wners
- - e dbn*—n,aw Sht! fAnd SOIner —was o urve unti, he J3us'cuve
. the B'g Laster tdsne' ntne 38y with all the eggs he can eat
. r*.;.'" mefnen that sa's and rebbits were NOT in the story— _but
" '« Biroy sad dunng ne s'oby he wanled cats and rebbits o the'zos
v A My shadens wno s symewhat slabehavior plobiefawas akbsent
‘ tus 3, Boctya~d himmy aretec of the hgher tunstioning students
\ . st areas but all the children seemed o do quite well on this .
* N FFee T .inng s'ory wine the next day theclass chose toreten thezon
s¥47y anLG thelr Lwh pctures and their own words The stony was
ttauy shanged but the concept of animals in cages ﬁa_peoyle
Yisihng the 200 was retained
"\ ooncusiond-tfeamed—trom—ms—esson. | found that ' by
PAG ‘he parameters of an art lesson and providing basi skili .
astruchens my tranable mentally hond:capped students can be
sumewl alreat ve and produce enoyable works in U’lf-‘ir Wi hoght
& hie st hav, N a otany structured lesson Idehmtel; AM AN “usto iry
: TUras 3FAT WYY TLAss .
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. B Resources 7,
Art for the Hondicapped Workshop Dr Frances £ Anderson Jose i
Colchado and Pat McAnally . N

Birdwell, Norman The Zany Zoo, 1963 .

Colehado Jose Actiities in Art Developmental Copynght 1978

. _:Earfy Childheod * Curnculum for the Handicappred SIRSEA
‘Southwest [lhinois Regional Special Educaton Asscoiahén '
Cahokia {ihnois 1978 It :
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CARTOON ENLARGEMENT -
usl THE GRID METHOD
. Carolyn Henry ° .,
! Teaching Area. Math Including the Educable

Mentally Handicapped and Learning Disabled
}

This report by a participant who is a teacher of secondary-level
warmung disakuuies students describes a method of integraung art
and math Although theré will be debate lrom scme art educaters
about the seemung lack ol spontaneity and creahve expression
mherent i this kind of ach ity there are severalimportantlactors that
wannutbe uverioked Fust ptudents un general and, more GRen, those
with a. hdndmdppmg,uordmom at this age are very self-conscious
about thear work Thus dny technigue which can overcome this sell-
JlivLi0ushie§s and cananvolve students s an ymportant instructional
stwegy Moreuver, when students become involved tothe extent that |
. Ihey are no longsr selt conscious about their work, but rather are
actually proad ol theg work a signihcant chanée in sell-attitude

wzouls Finally students who cen overcume theirhnability to draw
re.rgnzabie sub,ects .via the gnd method or some other method

su.h as phio'ugraphy: can 9o beyound these methcds to create mature
cumpostionio by rearranging these enlarged borrowed' forms In

fact this 13 how many contemporary muralists work Therefore. the

editurs ady,ate an dpprOGL.h ~hich meets the student at his. her

fevel Ul need -in this case the need to produce recognizable
drawings with @ muumumn of frustrahon Ol course, the key 15 to
en.uubade students once they have mastered the techrugue, to go

hurther and v design thear own composihions gsing this process

't‘tttttttt‘ .
, -ﬁ ]

Hauing o master s degree Jn art education with certification and

wmyeTds pears leactung expenence n Sbeaal education, | an well

‘ awale | i ruie ditected art expenences aan have in the education of
handiapped otudents Presently. I teach math, grades nine through

twelie o assas ob educable mentally handicapped and learning
disabled studenls al the Lanphier Edisun Complex in Springheld.

Lt The admunistration 1s both supportive and encouraging of all

effurts 1, expand the knowledge and crealive potenpals of* ”
. +, Hapdirapped shidents , -

Dires ted art exp¢ nences can be used to !edch iniial or deficient

v . - 4
L)
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‘skills Art®an also be used to reinforce any math COMLEptin A e vr 3N
highly mohvatng way
In the past T'have used cardEoerd weawing constru=nen pAaper
weaving and string ar {o help students understand and practize nuer
measurements Thi» year'wanted to try enlarqing cartuon pictures
using the gnd methé‘wh:ghtmould\énable each student t. nave
manipulative practice with the ndet in a pracucal applicatain Tr o
activity was used to follow up and repnfurce a unt on Enguet, ruler
measurement ’ .
This art expenence [gsted ~ne week The students wers A
ahead of time o bnng in their fava¥®te zartoon picture The day we
were to beqin | supplied extra tunny papers afd tomres £ooRs tor
those students who were forgetful or unabie t find a picture the,
hked [ also prownided a step by step example of a cartcon picture
which had been enlarged by the gnd methcd to provide motivation
and direction Almcst every student approached fhus art eXperence
with a positve athtude [ did have some stidents express concern
about their drawing ability However constant encouragement ana
the structuning of this gnd methed was effective in calming any
personal uncertainties The lollowing 1se daily-diary of everds
Monday—Students taped carteon pictures to notebook
paper, drew quar(er—mch gnd squares on top of their comic
with pencil, and then numbered each square.across the top
and down the left side .
Tuesday—Students detided how large’ thér picture could
be blown,up in relationship to the size paper on which they
wanted tadraw 1t, and then began drawing an appgopnate
" sized gnid system onto their drawing paper
Wednesday—Students began drawing their picture
square-by-square hghtly with penail
Thursday—Styudents continued working on their drawings
and then began cuthining details with a black marker Etforts
were made to encourage neat and atiractive lettenng After
each, student finished the cutining procedure, hesshe
began erasing all gnd jines from his/ her paper and then »
could tnm his/her picturs to its appropriate size e
Friday—Students cojored their drawings with attention to
neafness and good colonng techniques using water color
pencils Each student was allowed o select colored
construchon paper and was shown how to make a simple.
backgrourd matt for his, her own drawing All hinushed work’
wag shown and admired by classmates and was displayed on
» a large bulletin board af the back of the cldss.SerM students
decided to have their pictures laminated by the croperative
scheol hibrary “ .
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This a# expenence provided a refreshing breck from the
sLmEhmes tedi sus academuic realm of mathematics It helped each
student sirengthen hus, her selt-umage through o positive crestive
actinty, which prévided a pleasing hinished product of which most
students were very proud It shouid be noted that much individual
felp with each handicapped student 1s necessary to assure success
Wi this A7t £¥ pANSRCe— i

From e resuils ol this art experience with handicapped students
35 | unoika® tu oo [ directed art activiies could be of specific value®
i eachinng practial mathematical concepts to special chil ldren
U!nmatmy art can pruade enoyable lite expenences a senge of

sreatvity and selt worth buld spatial concepts visual percep!zon
and verkbahzation skils besides reaching the student on a basic
SENSOLy: motor level thrgugh sensory simulation .

” .
Tha wnmrqt@ol the smaller cartoon shown to the left was doneby a
s~ crcdary eosd sAming disabled student dunng hus math class This -
5 ate ws 3 o TY S0 hvatng way toteach the use of a ruler Students’
LAl e stan y Yo draw was eliminated The ipportant part of the ard
rxga s ot £, a theas 4y vudents use thxstoﬂhmmeto compase thelt own
FURPHILS UV R I TS rdl parte of other drawimngs

a o g\’gbuices '

Awwna Gl Arttor the Excep!:onui Boulder CO Pruett Pubhshmg
{., 1971 ’

Koo .a ¥ A Therapeutic C‘:ﬁaiwe AnUnitlor Childreﬂ wath Ledrmnq
Dosabilite Arademic Therapy 7 1972

Lrwenteld ¥ reatve and Mental Growth 3rd edition New York, ©
NY Mo Millan Company 1957
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FROM THOUGi-ITS_ TO REALITY THROUGH ART

.. . -~ Dranne Cinkovich :
*  Teaching Area Teacher's Aide for Thurd,Fourth and Fifth Grades
Including Bahavior Disabalities, Learnuing Disabilibies, M

* Heanng Loss and Cerebral Palsy

- »
-

o
This account by en aide who teaches art part-tpe illustrates the
tremendous value which art has in transiorming gbstract ideas and
'+ concepts into the more concrete therefore. mgfe understcod torm
This process is demonstraled via several actvites, iaclkuding
mapmaking researching and recording historicel events in proper
» sespience Ways.n which the simple fold and dfe activity can assist ’
with following directions, sequencing NG are aiso discugsed f
\ The results are .mpressive in their own night, and additional evidence
o4, the value of artis provided in the postscnipt written by the regular ‘ .
classroom teaches v

. " L N I R R TOR BRI AR ) v
-

% [N .

| am ateacher s aide in the Roanoke-Benson Mulh-Uritt located in
Sowers Elementary School in RoanoR®, llinows I teach art on
Thursdays.and Fridays in the Multi-Unit (a combined fourth-and hifth !
grade) and | teach art in the thid grade once a month. -
* » Dunng the last three weeks [ have been woNper®ith a boy. Nick,
who has mild cerebral palsy and is classified asa child with learning
disabilities [n addition to working with Nick. ] have been workingwith
seven other handicapped students The lessons were fsed to reinlorce
matenal covered ip their social studies These students have several
handicapping conditions, including leaming Jdisabiiines, behavioral
disorders and severe heaning losses * )

The Mula Unit is, an integrated unit created by combityngtfive 4
teachers’ homerooms consisting of either all tourth or ail hifth graders v
: These students remain in their respective aréas for reading and

'language All remaining classes are taught with asmixture of fourth

and hith graders. - . ;
Area Number Four. in whigh I work, consists of Below grade-level
readers The arl class is sqt up to accommodate the low-level reader |
divide the class into small groups of seven, and plan lessons aimed to .
help them with se'quen’cmq, recording. percegtual training and eye-
hand coordinaton These things are accomplished while the chiid s «
concentrahng on making an arlishic statement By careful plantung, ‘
resulls are encouraging and are immediately rewarding to the chuld
The lollowing are expenences with ¢hildren fronf special

’ N . “ ] hY]
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educatiun luw level readers art and a regular class of social studies
They will illustrate how THOUGHTS can be brought to REALITY
THROUGH-ART . s

The hrst experence | would like to share 1s one with the special
education class of which Nick is a part The art project was plannegd to
prove that @ globe was better than a flat map To illustrate. | cuta
grapeirult in half and <l¢aned out all the meat and membrane Thenl

drew the northern hemudphere on one half and the southem

hersphere on the other hali By placing the grapefruit halves
tcgether, | made a globe The children recognized the globe andl had
thesr attention completely Alter accomplishing that small feat [ then
stated that a globe was ketter than a flat mep

Now they began to guestion how come and why” To prove the
polat | mashed the grapeiruit flat This caused the grapefruit to spht
We then talked about the changes that had taken place Nick still was
nut wunv.ned su we blew up balloons and drew with magic markers
purtivne Ji the glokbe Letting the balloons down slowly and pressing,
Niok nuticed that the relationshigs ¢f the land masses were changing
Aiter ine balloons were put away. | asked howglobes were better than
tlat maps Everyone could tell me, including Nick This activity took
akout thirty minutes JQ - ,

The social studies &lass in the regular setting alsohad been
learning map skills Theywepe using~a regular textbook for the first
bme and were not showihg much understanding Their teacher.-Mr
jonn Byrne and | decidéd to add some spark with 4n art project |
prepared a lessun vn reading materkyl they were 'subposed to have
cogered un maps These lessons were about hustorical trade routes
and needs-for new trade-routes *-

We started by counung, off into groups of five Then each group

was assugned a'question Group one Why do we have maps”® Group

two What was the first kind of map® Group three, What was the first
trade route to the East Indies” Group four Why did they change their
soute” Groyp hive What new route came trom the need to change®
. The groups were told they could draw anykind of picture to tell
the answer to their guestion The individuals in the groups could work
independently or as a group* All groups except one had to research
their textbooks Soon answers were lound- and the children started
drawing their pictures i . .
. A pece of mushn was ditided into five equal parts and
numerically identihed mith the” gueston Each biroup was then
supphed with fabric crayons t6 color their wogk Each child found

" excilement in drawing and coloning their versii of fe histonc past

Chiidren in corresponding numbered groups then ironed on
their designs As the first one was completed. #.was met with oco sand

aws v .
’ - - x
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While making an artistic statement with line arid color on mi'shu,
the children alsv leamned huw to de research using their text and
receurd events in seguence Notonly did theylearn the answers to their
assigned guestions, but because of waning to see each other's art
work, they asked guestions of one ancther This queshoning led &'
shanng of mnformation each had acquired

. Soctl.studies took us on yet another adventure in*The area of
'maps The ‘special education class of Miss Barb Landes, and
particularly Nick, oné of her students, were needing some help to
understand that Roancke, lliinois, did not make up the whole world
and that nat all land“was flat wrather. that there are mountdm,s hills,
plateaus and lakes) This material had been presented during the
class using more tradiional teeching methods, but there wasaneedto
make the mformation more concrete .
Through this need, the Teliet map project was developed Boards
were cut into loutteen and cne; -halfinch by sixteen and one-half inch

rectang es The United States and Mexico were outlined in black |

marker Then each child was allowed to pick severgl pieces of

T Studenls were having trouble understanding basic map concepts
This fehie! map was one of several types of arl projects constructed by
a group of lourth and hith-grade students with learning disakuhties,
behavior disorders, heanng losses and orthopedic handicaps Thisis
4 graphic exdmple of ways arl'can bndge the gap belween the
akstract an?l the concrete 1 soclal studied .
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diterent labnc Using a three-loot by lour{ioot reliel map, Miss Landes
went over the diferent land masses with the children )

Thenlgave them sume watered-down white gldg in whichlo scak
their pleces ol matenal Alter squeezing excess glue out of the
rnatenal the chuldren could manipulate i into mountains, hills, flat
lands and plateaus We discovered that Nick did not know the
, difterence between flat and hally tracing hus lingers over the flat
areas and hully areas on the relsel map. Nick soon learned the
.fterence At hirst | had to show Nick how to form his mountains, put
soon he was doing,it independently *

, Being.able tc mampulate he matenais with their hands to form
mountdma hills etc the childrén were able to understand th_e world
séyond them as well as helping them to differentiate and recognize
different areas on a reqular map These students were given a written
test on this raatenal and most scored over ninety percent

Yeanng the world of maps and entenng the world ol reeding, we
ind our next art exgenence in the area of lolding and dying Since the
art class participated in this activity [ worked with Nick on a one-to-
one basis at hirst | had ore completed model i show Nigk then I
worked | along beside him showing hitn step-by-step what the
sequerce was tobe Instead of folding the matenal Nick crumpled it
He then dipped the same area into all three dyes available The colors
of the dyes had keen chosen for esthetic value To help Nick realize
that there was a cerfain sequence, ['had hum siop and wnte each step
down Nexi he completed each step In the endhe proclaimed, Wows
I made Something really nice . v

Four days 41ai& when the art class met and did a fold and dye

activity [ gave the instructigns once and then sllustrated each step
After the chiidren had fclded and dipped, the matenal, they laid 1t
down on a prepared prece of white paper Next the children were
asked to wnte instruchiénson how to,do their pariculardesign
The next day wé lifted the designs oft the white paper The
childrenswere pleased and amazed to find thé print left uni the white
sheet | told them there ¥W8s a mystery aboutourpnnts Scon someone
fourid a picture 1n gnothers print Then everyone worked on finding
2 the mYystery in his o wn print We all enjoyed seeing whai pictures and
palterns we could find - .

1 [ dsked the children to read jheir directions on how fo make their
designs Could they mgake the designs from thewr own direchons”
Everyohe agreed they could not So  each child rewrote his
instructions so that ancther person could follow them and come out
with good results -~ .

«  Wath Nick mainstreamed’ into this art class, [ got to repeatl this
acfivity with hun Mick remembered how to fold the matenal instead of

crupphng it Hedd rg:-membgr how lte guthus design and could relay '
N .
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that through’ywriting Seguencing gnd pattern search each were
necessary skills that were used and therelore strengthened

The closing actvity [ ‘wll share with you is one of particular
impartance to Nick He hadanever been able to retell a story in proper "
seguence without prompting untl we did a chalk puzzle together
Nick read the story atoud, then'he and I drew out the main ideas in
each paragragh on pre-cut poster board in chalk The bdard was cut
sulhatthe pieces would it to make atrain After we were through. Nick
could tell us the story from beginmng to end

Truly aftqr these expenences | em convinced the taacher has a

valuable tooi.n art which can help transior'ﬁx thoughts into reality .~
/r y R C .
: Postscript . , ’
Ms Barb Landes, I [ teacher -
. - ' Roanoke-Benson, 11,

Dianne s 1deas and projects with my special ‘education classes
have he.ped to con vince me that artcan be an effective tool in helping
children grasp concepts in the basic content areas Two projects were
especially helptul Whern we were studying map skilis. Dianne helped
the chuldren acquire tupographical skills by constructing mouniains,
plateau, praine and coasta: reqion from matefma! squares dipped in
glue ' This concrete representahion constructed by the students
themselves gave the students & deeper understdnding of
topographu.al concepts than could be ccqulred by discussion
* Ancther highlight came in reading One of my students Nick,
had never been able to retell a story he read wlthout verbal
v promptings Together, Nick and Dhanne drew a chalk puzzle which
LY . Nick put together He retold the story in correct seguence with no #
. verbal promptings This 15 quite an accomphshment .
Chenne s patence, concern fof the cHildren, enthusiasm end
planmng have added to the effectiveness of the lessons | apprecxdte
her help and hope to continue the use of art in the Classroom

- . . » .- . -~
.

] ’ ’

Resources - ' ¢
Art lor the Hendicapped Workshop, Dr Frances Anderson Pat :
' McAnally first two sessions in January T
Activittes 1n Art by Jose D' Colchado. Developmental Ccpynqht
- 1978
Bible, God, Version set forth 1611 AD . -,
Art League, 1978 . . . ’ .




‘ ¢
THE SHAPES AND COLORS .
. . g * Martha Esper
Teachiny Area Special Education, Educable Mentally
. ] Handicapped and Learning Disabilities
: . L
In this reportwe gain some understanding of the many opportunibes ) '

. that mygt be provided so that o leamning gissbled child can have -
encugh motivated prachce to rétain basic informaton about shapes
.and colors Ittakes tme patence and a lot of prachce tor learning to
be eltective Artis une vehicle through which basic concepts such as
color and shape names can be leamed Moreover, art can offer
powerful motyation, both through active manipulation of matenals
and through & vaned use of different tosls and processes

3 ¢
- L B B N I L1 B B A
.
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As a special education resource teacher. | work with hifteen
children at Slade Elementary School in E St Lows, [llinois The
. children "with whom | work are learning disabled and educable .
T mentally handicapped ®
The fearning disakilites cldsses and the educable mentally
. handicapped classes have marly different children An average
resource room of twenty to twenty five children contains twenty to  «
twenty, ftve unique individuais with abilites and disabilites Therapy
for a"child in ¢ ciassroom of ten or in & resource room! more must .
inciude a lughly motivated system of aliernatives It must be,
structured enough o that the teacher knows exactly how the child's
learning processes are developing and understands how each
actitt}y alfects the learning process | must know the individual
abuihegand disabilities to the point where [ can predict how the child
will deal with the learming activihes that are presented jo him
The art presented nere offers exactly the delined structure thatis €
needed Jor the learning disabled child and for the educable mentaliy
hdnessapped\child Alsoart actmnes are correlatedavith acaderic
concepts.
. Mike 15 one of my new students this yeaf Heisonly seven years
old He iunctzons at the level of a five year old and s repeating the hirst
) grade
) Mike s, described as a child who seems to have a negative
athiude toward school Mike is a inendly and quiet child™ with a
performance score within the low average.or dull nommal
classhcation of intellectust abahity

\r 5 .
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One imporfant goal s for Mike to achieve/ success at the
readiness level in reading One task in reading readjness at he must
accomplish i1s the 1dentfication of sttapes and c ior n order to
prepare’Mike for the art project, he was  given a review of colorsand
shapes These review lessons were done in @ two-week penicd, thirty
,mindtes each day. . .

f held up the pnmary colers from a box of crayons and nemed
each coIor for hum* He was asked to repeat the colors Mike wasasked
to locate the pnmary colors in the room‘h e, ared coat, T)lack paber
«and a blue book shells | held up the crayons again and asked hum to
idenkfy the colors He had lorgotten the colos blue I repected the color
blue and asked him to locate two ob;ects in the room that were blue
Mike was given a ditto sheet yth two circles onit Hewas asked to
choose two pnmarg <olors from the crayon box to use in colonnq‘the
circles The colors he chose were blue and red -

Mike was asked to idenaty the shapes from the previouaday He

.+ * was.able to dentify the circle | presented and named objects that
were the basi: shapes (sguare rectangle, triengle) and presented
large cardboard mcdels for hum to trace as he said the names

Mike'was shown e sHape oni the overhead for twenty seconds ]zhe .
shape wa’s then covered and the ‘child identhed the shape of the — —0_
object shown

'Y

After a senes of lessons on shape recognition and color iden-
tfication thig seven year old leatning disabled studgn! was
given an, oppirtunity to apply his new knowlédge in an art
actwity In this drawing on foil, the arhist included geveral
circles andrsquares and mcsumportamly inteqrét edthem into .
4 coherent composition .

’ r
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Atter the two- week penod, Mike wasready for the artactivity The
activity ] used to reinlorce his idenhhication of colors and shapes was
the marker drawing on foil Mike was given a piece of cardboard and
.« aiurinum loil He covered the cardboard with the foil and then taped

it down o the back He was instructed to lollow directions He gdeda
pencil with a rounded point to mark the foil with the sha .The

. shapes were used to indicate the area to be colored Mike colored the
shapes with the permanent markers 1 used the markers as another
chance to help Mike with his color identificaton Mike was very

I exated abput using the markers He seemed to be creative with the
shapes he had done He Qade other pictures from the shapes The™

markers heiped motivate Mike, since he doed not get fo use markers
, very olten

[} -
) ' R
- Resource

Activitid® »a At Jose U Colchedo, developmental copyright 1978
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. ART AS AN AID TO REASONING,
- MEASUREMENT AND PLACEMENT ORDER
« & " Emil R. Proska .

Teaching Area: Art Including the
Educable Mentally Handicapped

Art activibies not only focus on personal expression and the creative
process, art activites also can emphasize measurement and
proporhion In this report of a junior high school art class of fourteen
educable mentally handicapped students, the art teacher dem-
onstrates how problem solving and logical reasoning are major
outcomes of a challengirg three-dimensicnal paper construction
project \ - - -

LA B B B I B B A )

T accidently met a young man recently who is now a freshmanin
high school He came to my art class as an eighth-grade special
educaton student who had behgvior problems These problems were -
exhibited in viclent eruptitns of temper, throwing stools and fighting.
He proudly told me that he was taking draiting and that hé was very
thankful that | had taught him how o use 2 ruler He said that he
. remembered everything about geiting lines straight and paraliel and

how to do perspective All the ime I thought he had learned nothing
His parting words wete, Don't let those kids get to you, Mr Proska
They always do, but do [ really get tothem? ] hope the following is ]
an example of one of the ways I did get to my students The activity is
. an example of an integrated art and measurement activity requuring
;placement and reasoning It occured dufing my educable mentally
handicapped intermediate-level art class
This study group is compnsed of fotfrteen students. ages ten to
X twelve, with difficultes in speech, emotional control motor skilis and
eye hand coordination Onestudentissullen and silent and others are
argumentative and talkative Attention span with some is extremely
short Expectation and success levels are very different for all
students , .

However. even with these diverse abilibes and handicaps, the .
entire group works willingly at art activities Therefote, an art project -
was selected that might help students improve the weakestof abilites,
that of abstract reasoning Other learnings that should be included
are following simple directions, manual controls, use ofa ruler todraw
& line. use of mathematcs, use of thythm and,repettion and, hinally,
the technigue of using a pattern 1n different ways

O i 03
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By tnal and ‘error or through discovery, the_students were to
recognize an error while planning and o make corrections The plan
was lor the studentis, working with a flat paper and felding tto create a
three-dimensional model, to construct a two-story building with a stant

* roof and ten/-vmdows and two doors .

Work pernods consisted of forty-hve minutes each A partally-
completegdmodel was shown to the students to arouse interegt and
also to give them some 1dea of thé results expected Each student was
given & pre-cut pattern of the bulding which showed peaks and
fastening tabs 3

The total second forty-ive minute pencd was used encouraging
the students to complete the texture of the building. to cunk}e windows

"and deors and to attgch the roof

* Folding on the lines alter they ned where tc meke them
appeared to be more ditficult for the girls than for the boys Two ot the
girls had to be assisted o get them feided in the correctplace Rad, a
withdrawn boy who could not or would not reason oyt the placement
of the,doors and windows without the assistance of the model, was the
only stugent to figure out that putting in tissue, for fheﬂ windows could .
be done more easily workintg with the papér flatthan alter the bullding »
was toided into a three-dimensional posiion He alsc was able to
create a good texture for wood and stone, Atthe same ime, Tony, who
s considered one of the less able students in class, inished his model
betore anyone else He became impstent with the glue process and
insisted on using a stapler He had trouble making the cone cep fitthe
tower, so he reasoned out how to cut a V into the cone so it would
match the roof slant of the main bwlding This solubon was a
remarkable feat for tim While Tony i3 less able with regular school
work he always works very quickly with art He wants to get finished
no matter what His example 1s the darker one.

At the end of a one-and-a-half-hour work ime, only Tony hed
completed the entire project Four others had the building {clded and
glued and the others were stili in the process of Yolding Finelly. three
students had stli not compieted the texture problem They had been”
very busy teasing each other while working [ have observed thatthis
type of teasing 1s @ common charactenstic All of the students want to
finish the project which is a remarkable carry-over since this wil
involve three weeks tme Theprojectisonly done duning art peniods

However. at this ime the stydents were notinstructed in regard to
tolding procedures [nstead. they were givenone rectangle shape that
represented the size of the windows and dnoll:ler {or the doorquhey
were then 1o plan the placemént of these for a two stdry building This
was a skill challenge as well since they had to trace around the pattern
with a penci [t requried ten windows and two doors C

. Asstudents were working. they were refqued thatthis wastobe
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a lolding rupdel and would show [our sides of the bulding Folds
should not occur through the windows To help them reason. this out
they were shown how they could use the ruler o drop vertical lines on
the plan al the point where the peak roof and the flat wall met There .
was an Jhdicalor cut there created by the tab Then they were shown
that.f a line were drawn honzontally on the plan, it would help thern
locate the fold for the teb X . ’
.Locating the position and dropping the lines wag difficult for the
students Discovery was reslly, taking place ih regaid}ﬂm plan and
its use The students recognized that some doors or windows were not
positoned very well and theretore had to make changes Theideathat .
ten windows were required had to be reinforced several times ~. ’
It was very ditficult for the studénts to visualize wood and stone
texture This concept had t¢ be taught on &n individual basi by
demonstration and explanatioras to how repetiion of a line creaf
pattern Considerable encouragement was necessary t get th
students v stick with the work of drawing these patterns of stone or
wood They were beginning to gét in a hurry and losepatience with
the project It was time to siop the proiect for the first forty hive minute
pencd 4 ¥
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Students were told, not shewn, that windows could be dut in
difterent ways completely o